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ABSTRACT

The purpose of this research project was to determine how effective the Green
Card System is as a classroom management tool to decrease disruptive behavior. This
project contained two main ideas; the first one was to decrease discipline issues and
the second one was to encourage positive learning environment. The project was
carried out at Francisco de Paula Santander School with fourth grade students, this
group has 35 children. Five pre - service teachers conducted the research collecting
data with a pre and post intervention observation instruments, journals and some
photos. This study was focused on the experimental design. The study began on April
21st, 2009 and concluded on November 13th, 2009. Students demonstrated some types
of misbehavior as lack of attention, out of seat, speak out of time, undermining the
instructor authority, verbal or physical threats and playing with objects. Our goal was to
implement the Green Card System as a strategy to help all students decrease
misbehaviors and besides, to help teachers acquire tools in the main issues of
classroom misbehavior. The outcomes of this study were a progress to the teachers
who need encourage positive learning environment through a strategy which was
evidenced in the decrease of misbehavior.

Key words: misbehavior, classroom management, behaviorism, response cost,
constructive behavior.
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1.INTRODUCTION

Misbehavior has been considered worldwide as one of the biggest problems
in teaching practice and also one of the challenges in the 21 st century. Misbehavior
includes behavior that interferes with your teaching, interferes with the rights of
others to learn, is psychologically or physically unsafe, or destroys property (Levin &
Nolan, 2004 Pag 32).This issue has generated high levels of disruption in the
classroom; becoming an obstacle for learning as well as in a constant concern of not
being able to decrease these levels of aggression among students.

Throughout our training as teachers, we have found that there are not enough
academical venues to provide us with the necessary tools in order to manage
misbehavior in the classroom because as Evertson and Weinstein (2006) argue, preservice teachers education often relegates the topic of classroom management to a
few class sessions in an educational psychology or a general methods course. Even
when a stand- alone course is offered, it may be an elective or limited to a single
credit. During the practicum process as pre-service teachers, we have realized the
importance of misbehavior management within the classroom, since as studentteachers we learn how to teach, how to evaluate, how to design materials, how to
motivate students, how to communicate knowledge in the classroom. But how to
deal with classroom management is not in the teaching program. For this reason
teachers need to have a specific training to concern disruptive issues to do not affect
the teachers´ performance and instructional time in the class.
That is why this project attempts to implement a behavior plan called “The
Green Card System”, in order to determine its effectiveness to increase constructive
behavior and to decrease misbehavior in the classroom. Such the system might
provide teachers with the necessary tools so that misbehavior does not turn into an
extreme problem at school.
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2. JUSTIFICATION
One of the biggest challenges in education is maintaining behavioral control in
the classroom. Currently, misbehavior issues causes that the teacher loses control
and affects the process of the class; thus misconduct creates a negative
environment at the same time; disruptive behaviors can influence negatively the
students‟ learning processes, generating inappropriate environments in the class.

therefore Pre-service and In-service teachers should be trained in classroom
management skills to improve their students‟ on-task behaviors in the classroom,
since misbehavior issues are evidenced notably in some schools, and some schools
do not take into account what is really happening within the same institution and
when those misbehavior issues appear, schools do not usually know how to deal
with students‟ behavior. Besides some teacher-training curricula, undoubtedly there
is not usually a specific subject to provide teachers with theories and practical tools
to manage a class appropriately.

Although misbehavior in schools is a pervasive problem to educators, who
waste too much time struggling to control misbehavior issues which sometimes
decreases instructional time.

On another hand, in the year 2006 Jones argues that when teachers are
beginning the teaching profession, they claim that are unprepared to work in a
classroom, where some students have inappropriate behavior, since some teachers
are not taught to deal with the reality of many educational institutions. Likewise this
research project seeks to provide pre and in – service teachers with classroom
management tools in order to assist them in developing the attitudes, knowledge,
and skills needed to be effective classroom managers.
In addition, schools teachers are responsible of children‟s education. They
have to be aware and prepared about knowledge, techniques, strategies or system
of classroom management. As Rickman and Hollowell (1981,p.910) suggest “the
lack of classroom management content in teacher training programs was the
subsequent cause of problems that student teachers experience in their
2

placements”. In brief, this project seeks through the implementation of the Green
Card System to obtain a good outcome in a class, such as a positive change in the
environment and decrease students‟ misbehavior.
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3. PROBLEM STATEMENT

During the development of the English lessons in fourth grade at Francisco de
Paula Santander School, there were many issues that represented a difficult
situation for the classes and for the research. For instance, lack of the materials, lack
of curriculum and other issues that were found and considered as good points to be
studied in order to improve the teaching process. However, the main problem that
pre-service teachers observed was the students‟ misbehavior demonstrated during
the English lessons. ( See Annex 11.1)
Through the observations the teachers began to realize that some students
presented inappropriate behavior when students were not interested to participate in
the class, some students do not pay attention to the class because they talked
during the lesson, stand up in any time and etc. That is way many teachers are
interests in a help to decrease misbehavior inside the classroom.

In this regard, this project pretends to study about classroom management
problematic. For this reason the research project began to look for a system on how
to create a more engaging learning environment to control those misbehaviors.
Improving the way in which classes used to be managed, and getting the students
more motivated into the class.

Consequently this project attempts to answer the following question: how
effective is The Green Card System as a classroom management tool to decrease
disruptive behavior and encourage positive learning environment with fourth grade
students at Francisco de Paula Santander school?

4

4. OBJECTIVE

4.1 GENERAL OBJECTIVE

To determine how effective The Green Card System is as a classroom
management tool to decrease disruptive behavior and encourage positive learning
environment with fourth grade students at Francisco de Paula Santander school.

4.2 SPECIFIC OBJECTIVES

To determine the frequency of different types of misbehavior in fourth grade
based on previous analysis categories.
To apply The Green Card System (GCS) to the experimental group so as to
decrease discipline issues and to encourage a positive learning environment.
To describe behavior issues in the experimental group through the use of a
journal.
To determine, once more, the frequency of different types of misbehavior in
the class in order to verify how effective the GCS is in the experimental
group.

5

5. BACKGROUND
5.1 RELATED STUDIES

5.1.1 STUDY 1

Increasing constructive behavior of intermediate grade students through the
use of the response cost strategy

In 2008 in Chicago Illinois a group of teacher researchers (Bauer Heather,
Burno Carolyn and Millstone Teresa) carried out a research project about
misbehavior in classroom. This Research was called “Increasing Constructive
Behavior of intermediate grade Students through the use of the Response Cost
Strategy”. In few words, Response Cost is also called Negative Punishment and is
another way to make misbehavior less frequent,

it is a strategy in which some

available reinforces are taken in an attempt to decrease behavior. It comes about
when a stimulus is gotten out as a result of behavior and the objective is to create
and effect that diminish the incidence of that behavior.
In pedagogical terms, the aim of this study was to implement a Response
Cost Strategy in order to reduce off-task behaviors and to improve the academic
performance. In other words Bauer et. al (2008) implemented a Cost Response
Strategy called the Green Card System to give confidence to students so as to
increase constructive behaviors. Also, it was employed for redirecting and improving
classroom management.
Bauer‟s research was developed in three different schools at the same time,
in an elementary school and in two middle schools. The instruments employed to
collect the data were: student‟s reflections and teacher observations. For instance
through teacher observations some misbehavior issues were perceived; as students
who do not have the required tools to participate actively in the class, regarding for
Bauer‟s research as a type of misbehavior.
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Despite of these behaviors, this proposal obtained good outcomes. Bauer et.
al (2008) found that there was an increment in constructive behavior in every
research classroom. Therefore, outcomes revealed that the Green Card System was
a useful strategy to enhance constructive behavior in the classroom.

The outcomes also indicated that students were empowered to become
responsible of their behavior and students became more aware of their behaviors in
classroom as well. Students reacted in a positive manner when Bauer and his
colleagues asked them about the implementation of Green Card System.

The teacher researchers considered this intervention as a significant part of a
successful classroom management program. Therefore, Bauer and his colleagues
recommend the use of the Green Card System as a positive intervention to increase
productive and encouraging behaviors in the classroom.
The Green Card System implemented in Bauer‟s research searched to
increase constructive behavior in the classroom, for the reason that this strategy
proposes one of the most efficient means for improving numerous types of
classroom behaviors. Likewise, through cards and reflections, students can have the
control of their own behavior and students decide to be off task or on task.
Therefore, in the educational area, this strategy provides teachers with tools to
control learning environment with the aim of helping them with their teaching in
instructional time. So, Bauer‟s research puts into practice this strategy to face
behaviors issues during the teacher lesson.

In brief, the present study is related to our research project because both
research projects were focused on increasing classroom management using Green
Card System, evidencing different types of misbehavior. Also, in both research
projects were implemented students‟ reflection related to misbehavior and the
process to collect data was similar to our research project.

7

5.1.2 STUDY 2

Increasing On-Task behavior through the development of classroom social
Skills

In 2009 in Chicago Illinois a group of teacher researchers (Arritola Kathleen,
Breen Jennifer and Paz Elizabeth) carried out a research project about misbehavior
in the classroom. This research study was called “Increasing On-Task Behavior
through the Development of Classroom Social Skills”.

The purpose of this study was to Increase on task behavior using the
development of classroom social skills. Classroom social skills are taught through
verbal positive reinforcement so that students can develop an appropriate classroom
social skill and demonstrate on- task Behavior.

The study was supervised in two elementary classrooms and applied for
thirteen weeks. The interventions applied were direct instructions in which teacher
worked with some lessons on classroom social skills for instructional time (group)
and independent work time (individual). Consequently, the teacher utilized verbal
positive reinforcement when the students demonstrated on-task behavior and
students used classroom social skills in a better way.

Arritola Kathleen et. al (2009) applied three instruments for collecting
information: an observation checklist, a listening assessment and a reflective survey.
These researchers obtained positive results which were evidenced in the
instruments when the teachers implemented classroom social skills. Furthermore,
the study demonstrated an increase in positive behaviors when students used low
voice and on task more often. To sum up, through this Kathleen‟s research it was
evident that teaching classroom social skills is a significant part of Increasing on-task
behavior in the classroom.

In relation with the previous study our research project sought a strategy to
decrease disruptive issues inside the classroom. On the other hand Arritola Kathleen
et. Al (2009) pointed out this study of increasing on-task behavior through the
8

development of classroom social skills. Unlike the first study, the second study was
focused on social skills. And in relation to our research project the way to develop
the strategy is applied in a different way because our research project seeks to
improve students‟ behavior being aware about the consequences to lead
misbehavior inside the classroom.
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5.1.3 STUDY 3

USING POSITIVE DISCIPLINE TO REDUCE DISRUPTIVE CLASSROOM
BEHAVIORS

This study was carried out from September 2001 to December 2001 in
Chicago Illinois by Brennan, Renne, Jef, Reinhart and Scott who were involved in the
development of a project addressed to a public school with students from 6th, 7th
and 8th grades to help them to improve classroom behavior through positive
discipline.

The researchers began to realize that some student had an inappropriate
behavior when students were not interested to participate in the class. This type of
misbehavior can cause negative effect on students and classes performance. Some
behaviors were documented from surveys, behavior checklists and journals that
were addressed to teachers and students.

Based on journals Brennan at al. (2001) found other types of misbehavior that
occur during the class. For the researchers the possible issues that caused students‟
misbehavior could be the lack of social experience, students input to classroom
environment, students did not have a positive peer group interaction and tolerance;
those effects are negative to the classroom environment and to the teachers‟
performance in the development of the class.

Hence, Brennan et al. established some strategies from previous research,
which are to give students the opportunity to participate for involvement in classroom
decision-making, classroom meeting, cooperative skills and development of positive
social skills. Those interventions were carried out within the class in which teachers
and students‟ journals, worksheets and classroom meetings were used to verify if the
strategies had had some impact with the students‟ misbehavior and the classroom
climate.

In addition, with the outcomes obtained from journals, Brennan and
colleagues came to the conclusion that when students feel that they belong to the
10

learning environment, students are encouraged to participate, also when students
work with their peers, they have positive cooperation among them and when the
teacher establishes rules in the class so as to control students‟ misbehavior and to
create a positive environment; likewise the teacher can perceive an effective change
on students‟ behavior.
Finally the three studies such as “Green Card System”, “Increased on-task
behavior” and “Using positive discipline to reduce disruptive classroom behaviors”
use tools that allow any teacher to collect data, in the case of the first study called
“Increasing constructive behavior of intermediate grade students through the use of
the response cost strategy” and with the three study, that have shown through the
use of journals an aim to help teachers to determine what can cause indiscipline.
Although those studies have different approaches, the three studies have the same
goals which are focused on reduce students‟ misbehavior.
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5.2 LITERATURE REVIEW
5.2.1 THE GREEN CARD SYSTEM

The green card system was the name that authors like Bauer, Burno and
Millstone used to call the Response cost strategy in 2008 in Chicago, Illinois. The
GCS was implemented by three teachers in an elementary and two middle schools
from September 2008 to January on 2009. The main purpose of the GCS was to
decrease misbehavior using observation checklists and surveys as useful resources
to gather relevant information during this research in Illinois. Also, the students‟
reflections were a practical tool to have an effective action plan at these schools.

In this way, it is meaningful to notice that the observable behaviors in the
classroom allowed the teachers in Illinois to establish the main types of misbehavior
such as: talk-outs, being out of seat and not following teacher direction. Thus, the
GCS started with different stages labeled as: pre-intervention observation, ongoing
and post-intervention. This is to say, that the GCS was a consistent process that was
created with a clear purpose and with the aim to have useful resources.

Consequently, it is significant to recognize that the GCS as well as the
Response cost strategy: “Involves removal of tokens on inappropriate behavior in
order to reduce the probability that the behavior will happen in the future” (2008,
p.41) as Morris & Mather proposed. Then, the teachers in Illinois implemented the
GCS using cards as tokens during the process of reinforcement so as to let students
know that every disruptive behavior in the classroom will have a consequence.

At this time of this research project in Illinois, the students were conscious
about the loss of a card when they used to be disruptive in the classroom. To have a
better perspective about the use of cards, it is determinant to know the meaning and
use of each card.

Consequently, the three teachers decided to place the cards in an area that
was not quite obvious for the students and there were three colored cards (yellow,
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green and red) with a specific meaning. The yellow card was seen as a warning for
the student, which means that this student was not behaving in a positive way.

Then, when the student was warned and the disruptive behavior continued, he
or she received a red card, which means that it was necessary to write a reflection
about this behavior, so at the end of the implementation of the GCS, the student had
the chance to bring these reflections at home. In addition, authors like Truchlicka,
Laughlin and Swain argue in their journal of psychology called Behavioral
Interventions that: “Response cost has employed home notes as a procedure by
itself to control a variety of inappropriate behaviors in classroom settings” (1998,
p.2), in this way the reflections became really meaningful to involve the students and
parents in this process that was focused on the decrease of misbehavior.

Even so, the red and yellow cards were not the foremost element in this
research project in Illinois, also the green card had a relevant role, because every
student that behaved appropriately in the classroom had an opportunity to win the
green card and the teacher put the card in a jar, so at the end of the week the
student with more green cards received a reward. Therefore, the GCS follows this
idea as well as Response cost, because: “It is recommended the use of rewards
with the child‟s positive behavior being consistently praised” (2002, p.268) as
Bloomquist & Schnell proposed with this interesting idea about the role of rewards so
as to emphasize the positive behavior and make that it occurs again.
Also, literature shows through authors like Deitz & Hummel that: “Response
cost reduces misbehavior effectively and quickly.” (1978 p. 109), which means that
the idea of the teachers in Illinois about the implementation of the GCS was likely to
be successful, because Response cost is seen as an effective way to deal with
behavior problems in the classroom. In addition, the GCS results in Illinois
demonstrated that there was an increase on appropriate behaviors in the classroom,
probably because the teachers were really consistent with the weekly observation
checklist and with the assignment of the colored cards. Thus, it is significant to notice
that: “Response cost is most effective when it is applied immediately and
consistently” (Barkley, 2006; p.564), which means that the effectiveness of the GCS
can be increased within a consistent intervention over students‟ disruptive behaviors.
13

Owing to the purpose of the GCS in Illinois, the teachers have decided to be
focused on the main types of misbehavior; this is to say that every student behavior
was recorded with the aim to gather more accurate data. In this way, Response cost
can be seen as: “Convenient, easy to use and readily adapted to a variety of target
behaviors” (Barkley, 2006; p.563), which means that the basis of the GCS was
appropriately used so as to deal with the main types of misbehavior that concerned
teachers in 2008.

But the Response cost or GCS, as it was called in the research project in
2008, was not only focused on common children with disruptive behaviors, it was
used by Oosterlaan & Sergeant in 1998. These authors mention in their Journal of
abnormal child psychology with an interesting article named Effects of reward and
Response cost on response inhibition in AD/HD, disruptive, anxious and normal
children,

that:

“Attention

deficit/hyperactivity

disorder

(AD/HD)

has

been

conceptualized as a disorder which arises from a failure to suppress inappropriate
responding” (1998, p.161), which means that

these children do not have the

capability to distinguish between the appropriate or inappropriate behaviors. But, the
relevant issue with this idea is that Response cost was implemented with these
children and: “Reward has been found to improve the performance of AD/HD
children on cognitive tasks” (Oosterlaan & Sergeant, 1998; p. 162), it means that it
was an improvement on the tasks and that this strategy is really useful to manage
every type of behavior.

In addition, this Journal of abnormal child psychology makes an emphasis on
the role of rewards over children that are immersed in a Response cost strategy,
then: “The beneficial effects of reward are only evident when reward is administered
continuously” (Oosterlaan & Sergeant, 1998; p. 162). Therefore, the reward has a
meaningful role when there is a continuous process that allows teachers to have
control as it was demonstrated with the GCS in Illinois through the weekly
observation checklist, in which was gather every relevant information about students‟
misbehavior and in this way the teacher can give rewards to the student who has
demonstrated to have positive class participation.
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Taking into account the GCS in Illinois, the present research project at La
Salle University has decided to implement The green card system or Response cost,
following the main principles about the colored cards and being conscious about the
importance of the teacher‟s observation in the implementation of the strategy. It is
relevant to notice that Response cost was created with the purpose to help teachers
to deal with behavior problems in an easy way as Barkley argued in 2006; also, it
takes into account different types of behaviors that come from AD/HD to talk-outs in
the classroom. Consequently, this strategy was used to establish the main types of
misbehavior in Francisco de Paula Santander School with fourth graders, so as to
make an intervention with colored cards (green, yellow and red).

The importance of the colored cards comes from the meaning and
repercussion over students‟ behavior, because as Barkley proposes: “Each student
receives a color card corresponding to how well he or she did” (2006, p.563), it
means that when the student relates the color to the meaning, there is a likelihood to
achieve better results and to make the Response cost strategy as effective as it is
supposed to be, because there is a consciousness about the implications of every
disruptive or appropriate behavior in the classroom, taking into account the
corresponding consequence to each behavior.

5.2.1.1 How to use the Green card system
Bauer‟s Research (2008) implemented a strategy to improve disruptive
behavior in three different branches for eight weeks and it had the next procedure;
first, teacher researchers used small cards with the student‟s name on a green, a
yellow and a red card which were situated in a specific area of the classroom;
teacher had easy access to the card in order to show them to the students.
The meaning of the green card is when the student behaves properly in class,
when occurring a specific disruptive behavior the yellow card was a signal to the
student that their behavior was becoming disruptive and now students had a warning
and if the student continues with his misbehavior during the class, he is going to
receive the red card.
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When the child misbehaves the teacher would go over the student‟s green
card and took it to lead the yellow one, so the student could see that he/she is not
behaving right. Additionally, if the behavior continues the teacher would remove the
yellow card to expose the red one; this is a signal to the student who knows that
he/she lost his/her reward for the day. Once that student had received a total of
three red cards, he or she has to stay in the break to reflect upon their behaviors
during the class, so that the student can modify them. On the other hand, students
who received the green card for their good behavior would have the possibility to get
a special reward using a raffle ticket that teachers take out from a jar.
The principal key of GCS was the students‟ reflection. In Bauer‟s Research
students have to reflect about their behaviors, so students will attempt to change
those behaviors in the future. When the student finished their reflection letter, the
teacher discusses with the student the strategies that the student proposed for
modifying their behaviors and the teacher suggested other behavior strategies that
would be useful, as well as positive reinforcement. Reinforces or incentives are
consequences that make stronger behavior (Mather and Goldstein, 2001).

5.2.1.2 Why the Green card system was applied in this project?

The Green Card System was applied in this project, because this system is
employed to control disruptive behavior. Besides, studies in this field provide some
basis for implementing this strategy taking to account specific rules, instructional
time, teacher‟s role and response stimuli. According to Bauer et al.(2008) found the
Green Card System to be an effective strategy to increase constructive behavior in
the classroom, besides students became more aware and responsible of their
behaviors in the classroom. In this way, our research project considers this
intervention as a meaningful part of classroom management.
With this study, the intervention can be an important part of a successful
classroom management, because when there is misbehavior there are problems in
the classroom. “When children are disruptive in the classroom it can cause a lot of
problems for their classmates and their teachers” (Moranda, 2007:9) that is why this
study attempts to use this strategy to stop this kind of interruption. For instance,
talking at inappropriate times such as during the teacher‟s instruction, standing up
16

when it is not appropriate, and playing with objects during quiet independent working
time or not paying attention to the teacher.

Lately, teachers are spending more and more class time correcting these
kinds of behaviors rather than focusing on the lesson. “Many teachers feel
unprepared to deal with disruptive behaviors and believe that these behaviors
interfere with their teaching” (Schumm and Vaughn, 1995 p 9). For this reason, this
study wants to present this helpful strategy to deal with this problem that is
increasing and some teachers do not know what to do and how to keep the class in
order to continue with the lesson without interruptions.
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5.2.2 CLASSROOM MANAGEMENT

Classroom management is a permanent topic that concerns most teachers
and administrators. Some teachers recognize student discipline as the most serious
challenge that schools face. At the same time management problems is a major
cause of teacher burnout and job displeasure. Along these lines Evertson (2006, p.3)
quoting Charles (2002) describes the situation as follows
“Our schools are in the rip of a serious problem that is wreaking havoc on
teaching and learning. That problem is student misbehavior. If you are now
teaching, you have had ample experience with it. If you are preparing to
teach, be forewarned: it is the major obstacle to your success and has the
potential to destroy your career."

Constantly part of the problem may be the meaning that teacher educators
take of classroom management. As McCaslin and Good (1998) mention, classroom
management is often thought of in terms of controlling students and getting them to
respond quickly to teacher demands, needs, and goals. Some teachers overlook the
real meaning of classroom environment and also they confuse it with other teaching
functions such as instruction, motivation or assessment. Those elements have a
huge importance in the education process but they are not the sources to study the
decrease of disruptive behaviors.

In one hand Brophy (1981) exclaims that classroom management refers to
actions taken to create and maintain a learning environment in which there are
successful instructions. Into those instructions it is necessary to arrange the physical
environment, establishing rules, procedures and maintaining students‟ attention to
lessons. Those parameters are also included into curriculum goals that should
determine

instructional

methods,

materials,

and

activities

establishing

the

expectations, rules and routines to respond effectively to disruptive behavior in
classroom.
On the other hand an effective manager combines strong beliefs of students
and teachers as central participants in classroom interaction. When teachers
understand those perspectives, they can create a good learning environment in
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which classroom management is used as the umbrella term and it is defined by
Woolfolk & Weintein (1990) as different actions that take place to create a
productive, orderly learning environment, and with this perspective of comprehension
the students can engage in meaningful academic, social and moral growth.

5.2.2.1. Students and teachers beliefs

As the definition of effective manager combines teachers and
students‟ beliefs, it is precise to make clear about some students‟ thinking about
classroom management. Students are “active information processors” (Schunk &
Meece, 1992, p. 182) and their behavior are based on "students interpretations of
school and classroom life and in particular, students relationships with teachers"
(Schlosser, 1992, p. 137).

In the judgment of a study of "civiling, inciviling, cursing and politiness"
conducted by Plank, McDill, McPartland, and Jordan (2001) indicate that students
had politeness and cursing in their behavior; whether they chose to behave in
"institutionally sanctioned ways “depended on their perceptions of the teacher, as an
example of this situation; when teacher do not know students by name. In this way
students are sometimes engaged in maladaptive behaviors as a form of resistance, it
indicates that students try to get even with teachers who were rude or did not teach
the class effectively (Thorson, 1996).

Currently, students perceive that a good teacher is who respects,
cooperates and participates, but these perceptions about a good teacher according
with Noguera (1995) involve three essential factors like: 1) the ability to establish
caring relationships with students. 2) the ability to exercise authority without being
rigid, threatening, or punitive. 3) the ability to make learning fun. In the first one that
is the relationship created with students. It means that teachers must listen and show
concern for students‟ personal and academic lives. Certainly teachers have to
provide help with schoolwork that is the most common manifestation of caring, but
also teachers need to appreciate individuality, to show respect, and treat students
equitably. Lastly teachers need to help students with personal problems and
teachers should provide guidance.
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Another important factor that is involved into a good teacher conception is the
ability to exercise authority without being rigid, threatening, or punitive. For that
matter, teachers are able to maintain order, provide limits for behavior, and create an
environment in which students feel safe (Alder & Moulton, 1998; Cothran, Kulinna, &
Garrahy, 2003; Crowley, 1993; Davidson, 1999; Munn & Johnstone,1990; Nash,
1976; Phelan, Davidson, & Cao, 1992; Pomeroy, 1999; Rogers, 1991; Schlosser,
1992; Short & Short, 1988; Smith, Adelman, Nelson, Taylor, & Phares, 1987;
Stinson, 1993; Supaporn, 2000; Thorson, 1996; Wallace, 1996) because students
feel motivated about their classes when teachers are caring, helpful, friendly,
supportive, dominant, showing leadership, being influential, and acting in an
authoritative manner ( Brekelmans, Wubbels, & den Brok, 2002).

Inside the classroom students need to know what the teacher expects, also
students "need to see the teacher as a strong authority figure and teachers need to
come off as someone who has the control otherwise students‟ lack of respect for
teacher who are too permissive, who are too cowardly to take charge, and who let
kids run all over them". (Weinstein, 2003; Weinstein & Mignano, 2003, p. 25)
Therefore, when students call for teachers to be stricter, they are thinking of a
particular kind of disciplinary practice because students clearly distinguish between
teachers who are strict and those who use their power for oppression. In this case,
as Stinson (1993, p.186) comments

"Students dislike teachers who write you up for every little thing also when
teachers use threats and public humiliation, students prefer teachers who
have the ability to be firm and provide explanation for their commands not only
to be the teacher take a bureaucratic position".

Another important factor that involves the meaning of a good teacher is the
ability to make learning fun. It is the ability to develop and implement engaging,
varied lessons, use interactive and participatory strategies (Younger & Warrington,
1999). Also it is the ability to combine humor, enthusiasm, and creativity in their
classes. Students criticize teachers who rely on chalk and talk pedagogy, textbooks,
routine and rote learning (Nieto, 1994).
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Teachers have a huge challenge in their classrooms that as Dillon (1989) describes
“Teachers have worked hard to bridge the gap between students‟ home
culture and the culture of the school, to plan and structure activities to meet
the interests and needs of their students and to implement lessons in which all
students could be active, successful learners”.

All those aspects can improve the learning environment through the use and
implementation of cooperative learning. Combine, humor, enthusiasm, and creativity
in their approach to subject matter (Davidson, 1999, p. 187).

Thus students also have their perceptions about disciplinary interventions in
which students recognize the importance of the severity and acceptability of various
disciplinary strategies, but students perceive differential treatment, justice and
fairness with respect to discipline. For example, students recognize the following
interventions that teachers are using, such as: hints and nondirective descriptions of
unacceptable behavior, talking to students in order to discuss the impact of their
behavior on others, involving students in classroom discipline decision making,
recognizing the appropriate behavior of individual students and the class, punishing
students who misbehave and increasing the level of punishment if resistance is met,
and aggressive techniques, such as yelling angrily. All those strategies are
necessary to be evaluated and planned because their use with students with
learning problems may be counterproductive. It means generate a huge misbehavior
problem.

Hence, students also identify the limits of disciplinary interventions for that
matter students perceive the importance of teachers being able to achieve order
without resorting to public humiliation. Also they identify the common severe
sanctions used by teachers that are permanent suspension from school and
shaming or personally insulting student, they also identify very severe strategies like
permanent student transfer to a different class, parent- principal conference, and
temporary demotion to a lower class, in this way after class detention, threatening
teacher glares, student- teacher conference, reporting to the principal‟s office,
shortening recess, and verbal reprimands also classified as moderately severe. Until
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now researchers also identify that some teachers use relatively unsevere strategies
including rearranging a student‟s seating position, assigning extra homework,
shortening recess, and verbal reprimands, Zeidner (1988) mentions that it does not
mean that there are not effective strategies to deal with discipline problems in the
classroom. It is necessary to use any strategy to contribute and demonstrate
authority in the classroom.
For the purpose to explain students‟ perception it is necessary to mention
what Rhona Weinstein and her colleagues' studies (1982) demonstrated; students
are savvy observers of the differential treatment their teachers provide depended on
personal reputation, achievement, and social status, also in some schools it is
evident the discriminatory treatments about color or nationality. Within the purview of
this situation Fulk and Smith (1995,p. 191) conclude that “Teachers may be more
concerned about equal treatment of students that students are”. Since some
teachers give extra chances or different rules depending on the student.
In this way teachers also have their own conception about classroom
management those conceptions are built according to previous experience. For this
classification Richardson (1996, p. 191) listed as: "personal experiences that include
a wide range of influences, such as beliefs about self and other, relationship of
schooling to society, personal, family, and cultural values and attitudes"; schooling
experiences are include by Lortie‟s (1975, p. 192) "apprenticeship of observation"
that foster deeply held beliefs about teaching and as Strauss (1996) noted that
during pre- service teacher precollege education more than 10.000 hours required to
become an expert in a particular field; experiences with formal knowledge include
both knowledge of academic subjects, and pedagogical knowledge, as usually
encountered in formal teacher preparation programs which have effects years later
as experienced teachers.
Furthermore, beliefs about classroom management and appropriate or
inappropriate student behavior will vary, in part, based on a teacher‟s instructional
goals and strategies (Johnson, Whitington, & Oswald, 1994) also teachers view
about class management that according with Brophy (1996) “It is the creation of
effective, engaging, supportive learning environments and the socialization of
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students, whereas less successful teachers see management as discipline and the
maintenance of authority".

As students have some perceptions about discipline, teachers also have their
beliefs about discipline inventory that based on work by Glickmand and Tamashiro
(1980), Wolfgang (2001) identify three philosophical orientations towards discipline
and classroom management: 1)relationship- listening philosophy, 2)confronting
strategies, 3)teachers who endose the rules consequences. The first orientation that
is relationship- listening is also called noninterventionist; the child is viewed as
inherently good, discipline problems in the classroom represents students‟ struggles
to balance their own individual needs with the needs of the class and the curriculum.
Those struggling students are seen as needing a compassionate and empathetic
adult to listen to their problems. The role of teachers as the theories of Carl Rogers
(1969) explained, it is to help the students to negotiate their own goals in relation to
the needs of others in the class and the requirements of the curriculum.

Teachers who endorse confronting- contracting strategies sometimes called
interactionalist view disruptive behavior as a reflection of students‟ inabilities to
manage their own internal need in relation to the external presses of classroom life.
The importance given at interaction with the students to establish shared goals and
standards represents

a social learning perspective, and with the social

psychological theories of Albert Alder, and the classroom management procedures
of Dreikurs (1964) in which teachers see themselves in a socializing role, helping
students to understand the nature and importance of external presses.

Besides teachers who endorse the rules consequences sometimes called
interventionist philosophy view the good behavior as the result of learning through
experiencing consequences. Teachers decide what behavior is needed and
assertively teach, monitors, and provide consequences rewarding or punishing
behaviors as appropriate. This philosophy reflects behavior problems with the
established

system

of

rules,

rewards,

practice,

and

punishments.

Rules

consequences are a good example about Skinnerian theory, applied behavior
analysis (Skinner, 1953), and the management strategies of assertive discipline
(Canter & Canter, 2001).
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On the other hand, different theories built four orientations to school discipline
that are shown in the following chart taken from the Handbook of Classroom
Management. Chapter 8. Students and Teachers Perspectives. Woolfolk Hoy and
Weintein. Lawrence Erlbaum Associates, Publishers. London. 2006. This chart
shows the different points of view according to the main orientations that are:
traditional, liberal progressive, socially critical, and laissez- faire.

View of

Traditional

Liberal

Socially critical Laissez–faire

progressive
Desired

Follow

student
behavior

Cooperate;

Challenge

Self-

instructions/ob negotiate and

inequalities and

actualization.

ey

compromise in

undemocratic

Inner

rules. Accept

conflicts. Apply

power relations.

harmony. True

outside

democratic

Challenge

self discipline.

authority and

processes.

repression,

power

Accept personal

protect rights of

inequities

responsibility.

powerless.
Collaborate for
social justice.

Why children Order is

Social skills

Collaboration

should

essential for

necessary for life needed to

needs to be

behave in

academic

and harmony in

challenge

free and

these ways

learning.

society.

repressive school personally

Prepares

Negotiating goals practices.

students for

and resolving

Prepares students

hierarchical

conflict are

to act morally and

world of work. necessary for

justly in wider

Respect for

functioning in

society.

law& order

democracy.

Everyone

fulfilled.

necessary for
social stability.
Assumptions All children

Children are
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Children are

Children are

about the

have

inherently good.

neither good nor

inherently

“innate”

propensity to

Social skills will

bad. Their

good. Children

nature of

misbehave if

develop in a

behavior is

can achieve

children

not restrained supportive

influenced by

self-

by external

alienating,

actualization if

undemocratic

given choices

environment.

(adult) forces.

exercise of social and freedom
power.

to pursue
them.

Role of the

Promote

Organize class

Negotiate

Provide

teacher

central

activities so

responsibilities

stimulating

authority of the students develop and roles with

learning

school in

social and

students. Support environment.

discipline.

collaborative

democratic

Offer choices

Enforce school skills. Share

structures and

consistent with

rules and

decision making

power sharing.

students‟

policies

with responsible

Act as organizer

interests.

students.

and resource

Emphasize

during

freedom of

collaborations

choice and

about disciplinary expression.
activities. Reject

Reject status /

status/ power

power

hierarchies.

hierarchies.

Support and

Support and

Support

support school participate in

participate in

school in

authority and

democratic

democratic

creating a free

discipline

decision making

decision making

learning

policies.

with students and with students and environment.

Parents’ role Accept and

Enforce school teachers.

teachers.

rules (dress,

Promote

Promote

attendance,

negotiation and

community action

etc.)

collaboration to

and social justice
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resolve problems. to overcome
Reject punitive

inequalities- real

discipline.

causes of student
discontent

Location of

Adults, in

Power is shared

Groups hold

Locus of

power

formal

among

power. Exercise

power is within

authority

stakeholders-

of group power is individual;

positions.

negotiation rather justified to oppose power to

Hierarchy of

than exercise of

authority with

power. Locus of

Rejection of

students at

power is within

power of

bottom.

individual.

others to

inequalities.

chose.

control or
direct.
Claimed

Clear and

Democratic,

Emancipator and Respects

strengths

explicit

reasonable,

reformist. Allows human dignity

expectations, humane. Leads to complex analysis and free
rules,

interpersonal

of causes of

choice.

predictable,

harmony.

misbehavior.

Promotes self-

practical.

Accepted by

Based on

discipline and

Supported by caring

democratic and

psychological

community.

social justice

well being.

professions.

principles.
Common

Authoritarian, Lacks firmness

Idealistic,

Socially

criticisms

repressive,

and direction.

impractical; no

irresponsible.

outmoded in

Difficult to

help with day to

Focuses on

collaborative

implement. Does day misbehaviors. individual, not

societies;

not prepare

fosters

students for life in of social conflict. context of

conformity.

hierarchical

Based on dialects social- political

Too radical to

behavior. Fails

Does not teach society. Focuses gain family

to provide

self- discipline. on individual, not support.

students with

Inflexible and social- political

needed
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mechanistic.

context of

guidance.

behavior.

Mystical and
romantic.

Advocates

Canter

& Dreikurs; Glasser Foucault

Rogers

canter; Skinner
Handbook of Classroom Management. Chapter 8. Students and Teachers Perspectives. Woolfolk
Hoy and Weintein. Lawrence Erlbaum Associates, Publishers. London. 2006. P. 196- 197

Finally as a conclusion about students and teacher beliefs, this topic
concludes that students‟ beliefs within classroom management should be focused on
caring and respecting them first, good classroom management for students require
a fair and reasonable system of classroom rules and procedures that protect and
respect students. Teachers are expected to care for the students, their learning and
their personal lives, before the students will respect and cooperate with the teacher
(Woolfolk and Weinstein, 2001). Consequently, a good learning environment could
be seen through the engagement in a fun class. In this way, teacher beliefs hold with
a good classroom management in which the teacher cooperates first then the
teacher will care and give choices; it responds to the cycle by Bandura's (1997)
theory of reciprocal determinism. They may have to be a means to keep order in
their job, for that reason a good learning environment involves cooperation and
engagement, also in personal factors, behaviors, and environment are in constant
interaction, the cycles events are progressive and self- perpetuating.

5.2.2.2. How teachers can be effective classroom managers?

As it was mentioned before, teachers recognize student discipline as the
most serious challenge schools face. This event is presented because at the
beginning teachers are unprepared for the realities of working with the behavior
demands presented by their students. Also, new teachers report that poor classroom
management skills and disruptive behavior are the two most significant barriers to
professional success (Fideler & Haskelhorn, 1999).
Several studies show the problematic around classroom management
abilities like Meister & Jenks (2000) carried out a study of 42 beginning teachers
about severe behavior problems in which they reported that all new teachers had
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inability to deal with aberrant behavior and diverse needs of some students; teachers
in Texas study ordered “teachers computers”, “classroom management”, and
“dealing with misbehavior” as the areas in which teachers had been most poorly
prepared (Houston & Williamson, 1993); in addition some students- teachers
mention that it would be more helpful if they could have been provided with “more
hands-on, real life stories on how to resolve classroom management issues before,
during, and after problems in this area arise” (Stewart-Wells, 2000, p. 889); as well
as the majority of pre-service teachers stated that they had learned classroom
management skills during their student teaching experience or when they needed
while on the job. (Ladd, 2000) A wide variety of studies suggest that perceptions,
beliefs, and attitudes individuals bring to their teacher education program influence
their views of teaching and classroom management (Calderhead & Robson, 1991;
Goodman, 1988; Kagan, 1992). From this point of view Brophy (1988) suggests that
“Classroom management strategies appear to be example of the kinds of complex
skills that are accomplished most naturally under instructional conditions that follow
the apprenticeship model” (p. 13).

Taking into account all those observations about the connection between
knowledge and experience some authors mention the principal faults in teachers‟
preparation as effective managers. Stewart- Wells (2000) mentions that the most
common faults in preparing teachers were the lack of an integrated curriculum and
the broad presentation of material based on instructor‟s own comfort level; Lasley
(1994) wrangles pre-service teachers may learn far too much theory but lack specific
methods for dealing with student behavior.

As a result of such faults, Lasley and other authors suggest a limited number
of skills as an illustration Lasley (1994) recommends the following skills areas: an
ability to develop and implement specific classroom rules, an understanding of when
and how to use both low and high profile desists in dealing with student misbehavior,
and an ability to use parents as a resource in dealing with chronic severe
misbehavior. On the other hand Brophy (1988) in an article entitled “Education
Teachers About Classrooms and Students” emphasized classroom management
methods for handling the most common instructional methods beginning teachers
would likely use for this he proposed those functions: instruction, classroom
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management, student socialization, and disciplinary interventions. Although he
proposed to provide teachers with methods for responding to student rule violations
since the beginning and he mentions that strategies as counseling and
psychotherapy techniques, cognitive behavior modification techniques should be
reserved for in-service teachers.

Similarly, Jones (1982) states five areas that are a combination between
knowledge and skills those are: understanding how decisions in classroom
management need to include a consideration of students‟ personal and cultural
needs, creating positive teacher- student, peer relationships, and teacher- parent
relation- ships, implementing instructional methods that motivate students and
ensure all students experience academic success, developing ways to help all
students understand and commit to behavior standards and routine procedures that
ensure a safe, supportive classroom environment, and knowing how to implement
methods for responding to student behavior that disrupts the learning environment or
creates an unsafe learning setting.

Finally Carolyn Evertson for 3 decades has been a leader in developing
materials for assisting teachers in developing basic, sound classroom management
methods. Her Classroom Organization and Management Program (COMP) presents
instructional modules for the areas of: "organizing the classroom, planning and
teaching rules and procedure, developing student accountability, maintaining good
student behavior, planning and organizing instruction, conducting instruction and
maintaining momentum, getting off to a good start, and climate, communication, and
self- management" (Evertson & Harris, 1995, 1999; Evertson, Emmer & Worsham,
2003, p. 893). COMP is based on four principles that are: "first: effective classroom
management means preventing problems rather than handling them after the fact.
Second: management and instruction are integrally related. Third: students are
active participants in the learning environment, and classroom management must
take into account student differences. Fourth: professional collaboration supports
changes in teaching practice". (p. 65- 67).
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5.2.2.3. Classroom management approaches

It is feasible to affirm that classroom events are only partly controllable or
even predicable by teachers, for this reason teachers require to take into account
some aspects of managing classroom and students effectively and those concepts
teachers can apply. The first approach is called “ecological approach”, in which
researchers developed concepts and principles inductively by documenting variation
in observed student behavior, variations in classroom settings and later variations in
teacher behavior. The second one is process- outcome approach. It identifies
instructional advancements and environment variables for relation between
improving classroom behavior and promoting student achievement that contribute to
effective teaching and classroom management. And the other approach is called
behavioral approach, which seeks to probe classroom management applications of
key concepts and principles. Along these lines, it is necessary to emphasizes on
each approach that are the principal theories that are related with the present
project.

Then ecological approach sees the classroom as a habitat that includes the
environment as a whole in which students are engaged in activities with educational
purposes and outcomes for the students. Also, Doyle (1986a. p 97) quoting Willems
(1990) states that:
"Habitats became known as “behavior settings” to reflect the early realization
that behavior in everyday life is constrained by the particular setting in which a
person is situated at a particular moment, that environment have plans for the
behavior of participants".

The ecological approach points out several important features or dimensions
that are included in the classroom like: multidimensionality, simultaneity, immediacy,
unpredictability, publiciness and history. All these dimensions of classrooms create
demands on students that take place on teachers who have responsibility for
planning and monitoring classrooms activities. Into the ecological approach these
demands are seen as the origin of the task of classroom management, namely, with
the aim to establish cooperation in educative activities.
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Basically, the ecological model for classroom management is a process of
how to solve the problem about order in classrooms and maintained in classroom
environment rather the problems of misbehavior (Doyle, 1984) because order is a
property of a social system. But order into this approach is defined within contexts
and each context makes different interactional demands on the members of the
class (Shultz & Florio, 19179). Also, order is the use of simple limits that students are
following in harmony ,some actions with specific structure and purpose are
necessary for a particular classroom situation, it does not necessarily indicate
passivity, absolute silence, or rigid conformity to rules.

However, order is not the only important issue because the ecological
approach tries to describe the level of engagement and levels of inappropriate
disruptive behavior are taken by students to produce an effective management
strategy called program of action. Program of action in classroom activities is a rule
for social participation and academic work that is composed by a set of functions in
which teachers play a key role in initiating and sustaining classroom activities and
students must contribute with order in classroom.

Taking into account the importance of teachers role, Doyle (1979, p.889)
suggests that:
“They key to a teacher’s success in management appears to be his or her
understanding of the likely configuration of events in a classroom and skill in
monitoring and guiding activities in light of this information. From this
perspective management effectiveness cannot be defined solely in terms of
rules for behavior. Effectiveness must also include such cognitive dimensions
as comprehension and interpretation, skills which are necessary for
recognizing when to act and how to improve classroom events to meet
immediate circumstances”.

Relating ecological approach with misbehavior, teachers should create an
intervention that is explained as an activity to stop misbehavior that includes some
judgments about the acts, the subjects and the circumstances in a particular moment
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inside the classroom. The key to understand misbehavior is to analyze what students
do in the context of classroom, understanding misbehavior as any action in context
by one or more students that is perceived by the teacher to initiate a vector of action
that competes with or threatens the primary vector of action at a particular moment in
a classroom activity (Doyle, 1978). In order to put it in plain words, vector is
perceived as misbehavior likely to be public, also it is visible by a significant part of
the class, and this action can rapidly contagious other members of the class.
As a result of some researchers‟ analysis about students‟ behavior in context,
teachers have to introduce an intervention in which it is necessary that teachers
must be consistent. It does not mean that they should always behave in the same
way but that teachers should be capable of making reliable judgments about the
possible consequences of students‟ action in different situations.

The following approach is called process- outcome approach that as Gettinger
& Stoiber (1999) affirm, it is the source of important instructional advancements for
both improving classroom behavior and promoting student achievement. It seeks to
explain the relation between classroom processes that meaning the teaching
process and outcomes that is represented by the knowledge and behavior of
students. The relation between classroom processes and student performance is
studied by observations in the classrooms. Those observations confirm teaching and
classroom interactions through a series of inference behavioral categories. Also, this
approach employs observations with a specific subject, content areas and it is done
in a short period of time. This application time is a factor that cannot give an exactly
representation of teachers actions.

Based on the process- outcome approach, many researches affirm that
effective- teaching processes contribute to outcomes beyond achievement gains,
with this process the objective proves significant benefits that pretend to promote
positive behavior and achieve learning. But to be effective managers, teachers must
be aware about the numerous variables that affect classroom environments and
student learning. Taking into account the different challenges, the teacher has
necessary feel responsible to promote behavior competences and facilitate the
learning of all students in the classroom. (Gettinger & Kohler, 1999). Those aspects
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could help the teacher to develop some principles and practices that can enhance
student learning and support positive classroom behavior.

To continue with the overview of classroom management approaches the
next approach is called behavioral approach; it has a conception about management
of behavior in classroom, having a permanent and relevant influence in educational
research and the preparation of teachers. Behavioral approach applied behavior
analysis, known as operant conditioning on the experiment analysis of behavior;
behaviorists emphasize using reinforcement to bring behavior under stimulus control.
The stimulus is a cue that tells students that certain forms of behavior are desired in
the situation and performing this behavior will gain them access to reinforcement
(Brophy, 1999). To underline the reinforcement conception, Premack‟s (1965) gives
an explanation of reinforce as anything that increase the frequency of a behavior
when access to it is made contingent on performance of that behavior, and by
incorporating reinforcement menus into their classroom applications.

Into the behavioral approaches to classroom management it is possible to find
the following five basic behavioral operations theories that usually involve one or a
combination of some of them.
Positive

Positive stimulus added

reinforcement

continent on desired behavior

Negative

Negative stimulus removed

reinforcement

contingent on desired behavior

Extinction

Reinforcing stimulus following

Behavior increases

Behavior increases

Behavior decreases

behavior is discontinued
Response cost

Portion of positive stimulus

punishment

removed contingent on

Behavior decreases

undesirable behavior
Punishment with Negative stimulus added
aversive

Behavior decreases

contingent on undesirable
behavior

Handbook of classroom management: research, practice and contemporary issues. Chapter 3.
Behavioral approaches to classroom management. Landrum and Kauffman. University of Virginia.
Pag. 48
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The chart above illustrates the principal details about what behaviorism is, for
that reason it is essential to present the most suitable explanation about this
concept, because this research project is based on those conceptions applied on the
Green Card System (GCS).

After reviewing various definitions on Classroom Management, this study
assumes it as the ability of teachers and students to agree upon and carry forward a
common framework for social and academic interactions, by creating an ethos os
effort within a social fabric that is built over him, and ultimately leads to student selfdiscipline (Doyle,1986; Rogers & Freiberg, 1994;Freiberg, 1999; Emmer & Stough,
2001)
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5.2.3. BEHAVIORISM
Behaviorism is based upon the central premise that “there can be a science of
behavior‟ (Baum 1994, p.3). According to one definition in Webster‟s dictionary,
behavior is “the manner of conducting oneself.” It is a good definition, but it is not just
a fancy way of saying, “The way we act?” Another more formal definition by a
psychologist that uses behavioral principles refers to behavior as any external or
internal observable and measurable act of an organism (Kearney, 2007). From this
point of view, Kearney (2007) exposes that most human behavior is the result of
some factors or situations usually acting together. These three factors are: first, the
heredity or genetic endowment, second, the physiological changes that happen to us
after conception (such as maturation).

In another part the principles of behavior were developed in laboratory
settings with non-human subjects and, while they have been demonstrated
repeatedly in applied behavioral studies, it is acknowledged that their successful
application to human subjects in non-laboratory settings represents a significantly
more complex task: „Human behavior is perhaps the most difficult subject to which
the methods of science have ever been applied, and it is only natural that substantial
progress should be slow‟ (Skinner 1953, p.41).

In psychology history many psychologists have tried to define the behavior
concept. The most popular were Watson and Skinner but they have some
antecessors that also make and important intervention in the actual behaviorism
conception. The literature review shows that behaviorism derived from social and
institutional sources. According to Mills (1999) behaviorism was addressed four
major motivating factors in the history of behaviorism: the search for practical
applications, an unacknowledged learning for philosophical respectability and the
need to generate a specific behaviorist body of theory.

During the 1930s behaviorism went into retreat, reemerging in psychology in
the late 1940s as behavioral science, an empirically and theoretically based
endeavor claiming both scientific status and the power to overcome social and
personal dysfunctions. In the 1950s behavioral science became a complex hierarchy
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of theories, research techniques, training programs, and professional organizations.
Operationism, the intellectual core of that hierarchy, was the creation of a small
group of American psychologists, several of whom were behaviorists. So American
behaviorism should be interpreted not as a set of positivist theories of action but as a
programmatic attempt to achieve human betterment (Mills, 1999)

Utterly the term behaviorism originated in a paper which was published by
J.B. Watson in 1913, entitled “Psychology as the behaviorist views it”, in which he
drew upon the objective tradition of psychology which had emerged in the 19 th
century (Baum 1994). In this way Watson expressed the discomfort psychologists
who espoused the objective tradition felt with introspection as a method of enquiry
because it relied too much on the individual (Watson 1913). The term behaviorism
refers to the set of ideas upon which the science of behavior is based, and it has
been described as a philosophy of science, rather than the science of behavior itself
(Baum 1994).

In this respect, radical behaviorism is based on non-mediational concepts of
learning and provides the philosophical basis for behavior analysis, a discipline
which focuses exclusively on observable behavior and environmental variables
(Skinner 1953). Mattaini and Thyer (1996) identify a number of distinct but
interrelated activities within behavior analysis which include: a) the experimental
analysis of behavior, which involves laboratory research with humans and animals
and of which Skinner‟s own experimental work with pigeons and rats is an example,
b) the conceptual analysis of behavior, which involves theoretical and historical
explorations (Baum 1994), c) cultural analysis and design, which seeks to
understand and design social systems (Thyer,1996).

Kearney (2007) affirms that behaviorists often describe behavior as being
adaptive or maladaptive. Adaptive behaviors are usually useful socially acceptable
behaviors that are effective or functional in serving their purpose. They usually work
and they usually don‟t hurt anybody. On the other hand maladaptive behaviors are
behaviors that are not effective in achieving their goal and/or have other unwanted
consequences. They may be socially or otherwise unacceptable because of their
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short or long-term consequences for the individual who performs these behaviors or
for their consequences or effects on others.

As a result, behavior modification refers to the assessment, evaluation and
alteration of behavior according to behavioral principles, and it is conducted within a
extensive range of social, educational and therapeutic settings; “The approach
focuses on the treatment of clinical problems and on the development of adaptive
functioning in everyday life” (Kazdin 1994, p.1). Straightway, Kazdin identifies
Applied Behavior Analysis as a form of behavior modification and proposes that,
rather than being a single entity, behavior modification is a collective term for a range
of practices that share the following major characteristics: they regard behavior as
the primary focus of interest, they assert that behavior can be changed through the
provision of new learning experience, they rely on direct and active treatments, also
they are committed to the assessment and evaluation of treatment methods, finally
they recruit key personnel from the learning environment, such as teachers, parents
and institutional staff, to participate in the delivery of treatment.

While Kazdin contends that Applied Behavior Analysis is a form of behavior
modification, Walshe (1997) argues that behavior modification is outmoded, and that
it needs to be replaced by an approach which is based more directly on behavioral
principles. Applied Behavior Analysis is a behavior modification, along with behavior
therapy, programmed instruction, precision teaching, and others. Many of the
classroom behavior management techniques that have been commonly used in
classrooms for several decades now, such as contingency contracting and point
systems, when done right, are applications of ABA methods and procedures. But
behavior modification does not include drugs, psychosurgery, unproven theories or
wishful thinking (Kearney, 2007).

For the purpose of those classrooms behavior management techniques
Morgan (2008) exclaims that responding correctly to an incident of inappropriate
behavior is vitally important. He also mentions that teachers always have to address
the behavior and follow through to gain the child‟s respect. But before this can
happen teachers must begin to understand what has caused the behavior to ensure
an effective and positive outcome. Morgan (2008) also says that teachers must
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remember to separate the child from the inappropriate behavior and try hard not to
ever take a child‟s behavior personally. All children are unique and because of this a
“treatment for all” is not the best approach. Instead, children must be responded to
according to their individual needs.
5.2.3.1 Operant conditioning within behaviorism

Behaviorism has been one useful tool to provide knowledge in the basis of
this study, being considered as the science of human behavior (Skinner, 1974), and
it is frequent to find that the individual organisms are studied based on their behavior
but in carefully controlled environments so as to establish a relationship between
behavior and the environment.
During more than three decades Burhus Frederic Skinner was known as the
most famous psychologist worldwide because of his influence on contemporary
psychology with many scientific journals such as: Journal of experimental Analysis of
behavior (1958), Journal of applied behavior analysis (1968), being one of the most
read journals based on experiments and the journal of the Association of behavioral
analysts: Behavior Analyst.
In this way, Skinner was considered as the prolocutor of the contemporary
Radical Behaviorism with his experiment about Operant conditioning. Thus, an
animal was reinforced to be fed with the purpose to push a lever so that the animal
will obtain food, at this time the animal operates in his own environment in order to
produce a food reward, hence it was adopted the term Operant conditioning.
The concept of Operant conditioning was related to Instrumental
conditioning and the Law of effect worked before by Thorndike in 1898. Moreover,
the Law of effect was considered as a principle in which the effect of a successful
behavior could increase the possibility to reoccur in the same conditions. Thorndike
considered that this principle was a general law of nature and his experiment was
made with the purpose to create an artificial way to study behavior.
His experiment was basically to put animals like cats, dogs or chicks in
puzzle boxes in order to escape and obtain food but performing mechanical tasks.
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Thorndike found that with the course of time the animal will make the right movement
to escape from the box. But what is really significant is to consider the steps that
Thorndike followed so as to do the puzzle box experiment, being vital at the
beginning to provide a stimulus to the organism and observe the behavior with this
stimulus. After that if the behavior is considered as appropriate it is meaningful to
get a reward and finally the experimenter should take into account that if there is a
probability to make reoccur the behavior, it is feasible to give rewards and to
reinforce the specific behavior.
In addition, these steps mentioned above are related to Individual adaption,
which means the ability to adapt the behavior according to the changes in the
environment and at this time arises the concept of learning, because organisms
learn relatively rapid the adaptability of individual behavior, being common to acquire
new practices according to the setting in which a person is having innovative
perceptions. (Skinner, 1974)
The individual adaption was a concept worked in Operant conditioning, that is
why has emerged an interesting term labeled as habit, considered as a process that
is related to evolving patterns of behavior that constitute the life history of the
individual. In this way the adaptation occurs as a natural process that every
organism has to do in order to evolve.
But Skinner not only was focused on the adaption, he characterized the
research in psychology through the words operant and conditioning, being pertinent
to label the Operant conditioning as: “ An experimental analysis of the ways in which
the behavior which is emitted rather than elicited by external stimuli may
nevertheless be a function of environmental events” (Blackman, 1974 p.40), in this
way it is relevant to realize that this approach is based on emitted behaviors that are
immersed on experiments under the power of reinforcements.
Likewise, when researchers are using tools taken from the Operant
conditioning, it means that reinforcement and punishment are taking place with the
new-behaviorism proposed by Skinner. But these tools are not only the exclusive
ones; there is also some other such as: pre-observation, ongoing observation and
ongoing intervention within a specific experiment that researchers want to
accomplish, so as to increase constructive behavior in the classroom. Thus, it is
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feasible to create an environment in which learning could be generated through the
acquisition of a new behavior. (Patten & Williams, 2007)
The Green card system implemented in this research project is based on the
strategy called: cost response, being really successful, because it uses observable
behaviors in order to identify and control disruptive behaviors that are presented in
the classroom (Deitz & Hummel, 1978), it means that every student behavior can be
studied in the environment in which he or she is learning, in order to make the
research more effective.
In this research project it is frequent the use of consequences in order to
modify the behavior, as it is noticeable in the Green card system, when is presented
a disruptive behavior, like being out of seat. Immediately, the teacher has to use the
yellow card as a way to give the student a warning, then, the student will give a
response with two possibilities; the first one could be focused on repeating this
behavior again and at this moment, the Operant conditioning is reflected in the
punishment of a specific response. (Skinner, 1974) It means that the teacher has to
use the red card in order to produce this behavior with less frequency.
Also, a positive punishment is produced when as specific behavior (stay out
of seat) is followed by an aversive stimulus that in this case is the red card, in order
to reduce this behavior. When a student gets a red card, he or she has to make a
student reflection about the specific behavior that is generating misbehavior into the
classroom.
The new-behaviorism has clear parameters that are based on rules and
consequences than classical education has followed, in this way, it is possible to
redirect students‟ behavior and increase positive attitudes in the classroom. In the
Green card system, there are many ways to promote constructive behaviors, some
of them are: non-verbal communication, self-evaluation and incentives that are
working like positive reinforcements, in order to generate a relaxed environment in
which students can experience the effect of positive stimuli into the classroom.
One interesting tool is self-evaluation, because it generates self-reflection
and it could be seen as a positive punishment that will decrease the disruptive
behavior. Besides, the Green card system will be used as a positive reinforcement
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that has the objective to generate a positive behavior again, then: “When one’s
behavior is followed by a favorable reinforcement, the probability of that behavior
occurring again is increased” ( Berns, 2009 p.56). In this way, it is really useful to
keep in mind that positive reinforcements work better when teachers reward
students, because the reinforcement is given in a positive way.
Students‟ red card tracking checklist is one way to assess students and verify
the individual process of every student, then, it is possible to analyze the changes
that have been generated since the beginning of the intervention with the Green card
system. In this way, the pre-observation ongoing observation and post-observation
intervention are used to analyze the effect that positive, negative reinforcements and
punishments have been when they were implemented to produce constructive
behaviors.
The awareness of every student is really useful when a negative or positive
punishment is implemented, because he or she will have strengthened positive
behaviors at the end, because the behavioral process has the objective to maintain
positive responses and decrease the negatives.
Likewise, the teacher has to be demanding and reliable doing the
intervention with this system, because every card has a purpose being focused on
promoting positive behaviors and reducing misbehavior. Then, behaviorism will offer
the needed parameters to shape students behavior through cards and selfreflections.
5.2.3.2 Schedules of reinforcement
The earliest experiments made by Skinner on 1932 were related to the
concept of Reinforcement schedules; it is basically associated to the increase of
responding, being the reinforcement a dominant tool that control the behavior but it is
significant to know how often and when the reinforcement takes place in order to
analyze the increase of responding. Skinner considered four types of schedules,
which are labeled as: Fixed-Interval schedule, fixed-ratio schedule, compound
schedule and variable schedule.
The first one is Fixed-Interval schedule in which the amount of time that the
organism has to respond is established, in this way when there are more responses
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after this interval, they do not have any effect. Thus, the observable behaviors in
fixed-interval are made in a recess after the reinforcement being likely to obtain an
increase in the rate of responding and also the maximum reward at the end of the
interval. In order to represent this kind of schedule, the graph 1.0 shows the
responses on the vertical axis and time on the horizontal axis. (Rachlin, 1976)

Fixed-ratio schedule works based on the organism that is rewarded when it
has emitted a fixed quantity of responses and then it is evident that a fixed number of
responses establish the accessibility of the reinforcement. Also, each response
works based on a cumulative record and then when the organism achieves the ratio
or cumulative record, the reinforcement is usually given. (Rachlin, 1976)
Compound schedules could be seen as the combination of fixed-interval and
fixed-ratio schedules, because there are established certain number of responses
and a fixed-time before the reinforcement takes place. In this way, there are new
patterns of behavior, because have emerged new cumulative records as they are
shown in the graph 1.2 through the points (p) and (q).
Finally, the variable schedule is known because the reinforcement takes
place only after short intervals or sometimes it happens when there are long
intervals. For instance, when someone speaks about a variable-interval that has one
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minute, it means that the average of the schedule is one minute. In this kind of
schedule the rate of responding is not too fast as in the other schedules.

The relevance of Reinforcement schedules comes from the relationship
between variable schedules and the Green card strategy system, because as
mentioned above in this experiment the responses obtained were after an
unspecified elapse of time, being purposeful to give positive reinforcement in order to
increase the rate of appropriate behaviors in the classroom.
Operant Conditioning also takes into account certain variables that influence
Operant behavior; that is to say that they have a noteworthy role when comes the
question about the kind of consequences that are being reinforced and why?
(Skinner, 1974), thus, this research project has been focused on one objective that is
to analyze the effectiveness of the GCS in order to minimize disruptive behaviors.
Consequently, it is meaningful to take into account these variables:
Table 3.0

VARIABLES THAT INFLUENCE OPERANT BEHAVIOR

1. Schedule of reinforcement: the schedule under which a response is
maintained influences the rate and temporal pattern of operant behavior,
choice and resistance to extinction.
2. Magnitude of reinforcement: Within limits, reinforcers that are larger
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in a physical sense have larger behavioral effects.
3. Delay of reinforcement: The longer the delay between the response
and its consequence, the weaker the effects of that consequence.
4. Concurrent response options: The amount of time and effort that an
individual spends in engaging in a particular operant is determined, in
part, by the relative payoff of other responses that are possible in a
situation.
Johnson, Redmon & Mawhinney, 2001. Chapter 2. Handbook of organizational performance:
behavior analysis and management. P.39

It is pertinent to notice that the schedule of reinforcement could influence the
rate of responding, it means the frequency of the behavior then, establishing a
relationship with GCS the probability to have resistance to extinction is higher when
there is a positive rate of appropriate behaviors in the classroom.

Likewise, the consequences established in this research project were
supposed to be immediate, so as not to have delay and make them ineffective,
instead the GCS established clear consequences and warnings with the yellow, red
and green cards in order to implement the reinforcement individually and
successfully.

When the reinforcement is effective, there is likelihood to make student
engage in their learning time, that is why in the GCS established the classroom rules
since the beginning so as to let students reflect and participate actively in their own
learning process. Also, students knew the possibilities of certain inappropriate
behavior, for example: a student is talking with a classmate during the teacher‟s
instruction, as it was established before, the student will receive the yellow card as a
warning, if it is not enough to stop this behavior, he will receive the red card,
immediately there are known the consequences like having a note for his or her
parents.

The reinforcement is usually associated with the feelings that generates on
individuals, then when a specific appropriate behavior is almost always reinforced, it
is likely that the recurrent reinforcement constructs faith and it is produced interest
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and motivation in the activity that is done (Skinner, 1974), in this way the
contingencies are generating positive feelings instead the situation in which there is
no reinforcement with frequency, the person feels lack of interest due to the absence
of reinforcement.
5.2.3.3 Using the reinforcement in Education as a tool from Behaviorism
The teacher‟s responsibility within the implementation of an action plan
includes the reinforcement as a process of increasing the rate of behaviors with
reinforcing consequences as Ray Flora (2004) suggests, then it is purposeful to
recognize this process as an useful tool that involves a positive and negative
reinforcement in order to obtain a specific response.
The positive reinforcement is considered as one of the foremost purpose in
the action plan in order to increase the frequency of a behavior that is considered as
appropriate in the classroom. Thus positive reinforcement could be anything that a
child needs or wants, such as: praise, attention or toys as Crary (1993) mentions.
But, it is indispensable to identify the two ways in which a positive reinforcement
could be used; the first one is to reinforce the behavior that the teacher wants to
observe in their students again, because this behavior is considered as proper for
the setting. Then, there is a second way to reinforce an acceptable substitute for an
unacceptable behavior.
When teachers are using the second way to reinforce, it is helpful to
recognize that an unacceptable behavior could be: stand up when it does not take
place, being out of seat, disruptive talking or playing with objects in the classroom,
and at this point it is practical to let students know what that their negative class
participation could be substituted by an acceptable behavior like respecting their
partners or paying attention to the teacher when he or she is explaining a topic. The
reinforcement is used to reward a child because of an appropriate action with the
objective to encourage the child to continue this behavior, in this way the teacher is
using positively the reinforcer. Consequently, the classroom will be habituated to
use a reward as a positive consequence of an acceptable behavior. In addition, the
negative reinforcement is considered as a punishment, because in this process the
objective is to decrease the rate of certain behaviors that are not appropriate for the
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setting with punishing and then this process could be seen as a consequence of
inappropriate behaviors such as: talks-outs or being out of seat when the teacher is
giving instruction.
In order to complete the process of reinforcement, teachers can use the
reinforcer that has been seen as: “A consequence that increases the frequency of
the behavior that preceded the consequence” as Ray Flora (2004, p.10) suggests,
then teachers can establish evidently the kind of reinforces that are proper for a
specific group of students. This study takes into account colored cards as reinforces
that work as positive and negative reinforces within the Green Card Strategy
System.
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5.2.4. MISBEHAVIOR AT SCHOOL
Classroom discipline continues to be one of the most difficult problems
teachers confront, hence there is a necessity to understand the manner in which
students act in order to identify when and how misbehavior is presented in the
classroom.
Misbehavior can be seen as: "The consequence of students’ adjustments
problems, their negative attitudes toward the teacher and the class" as Phi Delta
Kappa (1977, p.323) proposes. But also Doyle (2006, p.100) argues that
misbehavior can be considered as: “Any action by one or more students that
threatens to disrupt the activity flow”. Then, it is appropriate to establish that when
there are not constructive attitudes within the classroom, teachers are facing
misbehavior through negative students‟ actions.

But, these negative actions that influence the classroom dynamics, can be
seen as attitudes that promote disobedience, rebellion and insubordination,
generating a disruptive environment in which misbehavior can be seen as: "A
problem if it causes the child to act in a way that regularly upset others", Pearson,
Pearson & Stamford (2005, p.3) mentioned. In addition, when negative attitudes are
created against the teacher, misbehavior affects the environment and interrupts the
established routines.

As long as misbehavior takes place in the classroom, teachers require to
analyze the effect that disruptive attitudes such as: talks-outs, being out of seat,
ignoring rules, screaming, swearing and lack of attention have over the class
development, so as to recognize and assume that the role of the teacher is
demanding as Deitz & Hummel (1978) and Almeida Soares (2007) propose.

Traditionally, misbehavior has been an aspect to be improved at school,
because in educational contexts, everything what is related to students‟ behaviors
and attitudes has been studied in order to promote constructive behaviors and
reduce the negative ones. That is why students and teachers are involved when
misbehavior appears in the classroom, because the environment is disrupted
systematically through problem behaviors. For this reason, it is essential to
47

recognize what Bowen & Clark propose: “Teachers rate disruptive classroom
behavior as one of the most critical issues affecting classroom climate and impeding
instruction” (2004, p.2) clearly, the established routines and well-planned lessons are
affected with misbehavior, because it interferes with students‟ development and
teachers‟ goals.
This research project is focused identifying the frequency that negative
attitudes are having every day in the classroom, so as to identify the most common
actions that are against the authority of the teacher, because those actions do not
promote good behavior models in the classroom. As an illustration, in the light of
further research, authors like Julie M. Bowen, William R. Jenson and Elanie Clark
(2004, p.2) mention that misbehavior could be seen as: "Whining, complaining and
refusal to follow directions", because children are not accustomed to follow rules and
make them a behavior model in the classroom.
When there are no established rules and procedures, teachers have to
create them, so as to generate a positive atmosphere that do not imitate negative
patterns among students, then it is pertinent to maintain and establish discipline
because: "Children who develop enduring patterns of aggressive behaviors that
begin in early childhood and violate the basic rights of peers may be destined to a
pattern of conduct with disordered behaviors over time" (2008, p.92) as Sadock,
Sadock & Sadock mention with this affirmation. Then, when rules are not clarified
since the beginning, it is hard to expect that students behave positively over time,
because the patterns that are followed by students are not related to positive
discipline. That is why, teachers can be seen as managers of problem behaviors in
the classroom, as Soares (2007) suggests, because it is relevant to take into
account patterns of interaction between teachers and students, so as to generate a
perspective about what is or not positive behavior in the classroom, in order to clarify
teachers and students' expectations.
Doris de Almeida Soares (2007) mentions that the teacher‟s role should be
focused on what is expected from students‟ behavior in the classroom, in order to
clarify what discipline is and to implement strategies and procedures to deal with
problem behaviors that are generating a mismatch between teachers‟ expectations
and practice. It is required to keep in mind that: “A solution to a misbehavior problem
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is any procedure that works to reduce or eliminate that problem”, as Deitz & Hummel
(1978, p.13) propose through a consistent system that change the behavior patterns
in the classroom, modifying the attitudes of misbehaving students. In addition,
authors like Elias & Schwab (2006, p.328) agree with this point of view and they
suggest that: “Procedures tend to be more specific, focused on day-to-day
classroom functioning”, then teachers should have a useful tool to deal with specific
disruptive behaviors day-to-day. But one of the main characteristics that a good
procedure to counteract misbehavior should have is to be consistent, so as to be
effective, then the teacher attention is directed toward the specific behaviors that are
going to be reduced and at this time it is essential to know extremely well the system
that will be implemented in the classroom.
The responsible attitude of learners and teachers makes a successful class,
but this attitude is gradual because the procedure that is going to be followed creates
new routines and rules that teachers and students are not used to. But, it is clear that
one of the purposes with the action plan is to maintain the order and a good
environment.
5.2.4.1 Developing the action plan
It is well known that constructive behaviors can be transmitted through the
design of positive behavior plans in order to shape students‟ behavior and attitudes
toward the teacher and the class. In this way, there is a chance to have rules well
developed during specific action steps to implement successful procedures that
really work in the classroom.
When clear rules are established, it is essential to enforce appropriate
consequences for infringement of rules, in order to make understandable the effect
that every action has in the classroom.
The action plan used in this study has implemented The Green card system
and Behaviorism in order to establish clear rules and roles that teachers and
students will have. Not surprisingly, Behaviorism helps teachers to deal with
disruptive behaviors, because it involves concepts such as: reinforcement,
punishment and rules to ensure that these concepts can be used within a system to
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shape students‟ behaviors. Overall, The Green Card system works based on the
new-behaviorism that Skinner proposed which with The Operant Conditioning makes
that students internalize rules and the Cost response strategy gives the basis to use
punishment and reinforcement in order to involve students into the action plan.
In short, since the very beginning there have been clear statements about
learners‟ responsibilities in the classroom. Thus, it is useful to help students to
control themselves, internalizing three basic concepts that are expected to coexist
with students, like discipline, control and rules, just to model their behavior and
establish authority that is reflected through teaching practice.
Three basic concepts such as: discipline, control and rules allow students to
shape their minds and attitudes through policies that are involved in the Green Card
System, because they are supposed to behave in a certain way following a specific
model that takes into account the teacher‟s authority.
In the practice of educating students, teachers have to recognize that there is
a huge responsibility for what happens on the classroom as Holloway (2001) states
because the action plan involves a huge responsibility that has implicit the ability to
manage and to implement the system properly and accurately in order to deal
effectively with disruptive students‟ behaviors.
Taking into account that rules make that teachers and students have
responsibility in the classroom, Weinstein & Everston, (2006, p.328) argue that:
“Like in a democracy, rules are developed with the students rather tan simply
imposed on them. If they are truly a product of the whole class’s effort, the
students are far more likely to respect and show commitment to the rules”
In doing so, the rules that are developed in the classroom should take into
account the students‟ participation, so as to achieve the recognition that the action
plan deserves among students, then, there will be more respect and students will
value the system because they feel participants.
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5.2.4.2 Environmental events
It is essential to recognize every event that could influence students‟
behavior or not so as to understand which ones are controllable by the teacher in the
classroom. Every event that takes place in the environment of the student is
considered as an environmental event, and then the five senses (hearing, sight,
touch, taste and smell) can be affected as Deitz & Hummel (1978) propose. There
are many samples of environmental events such as: loud noise, music, bulletin
board or classroom arrangement, although these environmental events do not have
the capacity to increase or decrease a specific behavior. In addition, one of the
purposes of this study is not only to recognize the effect that environmental events
have over students‟ behavior but also to understand that when teachers are doing
the process of reinforcement, consequences have to be used properly, so as to
strength or decrease a particular behavior.
Accordingly, teachers have the power to use their skills in order to influence
the frequency of a specific behavior, facing the consequences of this behavior in
order to let students know the behavioral purposes in the classroom. But it is
underlying to realize that every negative class participation like: being out of seat has
a future consequence because it affects the educational environmental events that
are labeled as classroom rules. Consequent events are common in classrooms,
because they are used to change certain inappropriate behavior. Also, the
consequence is essential when teachers are giving praise or taking away students‟
privileges in the classroom in order to strength an appropriate behavior or decrease
the inappropriate one.
Consequences can be labeled as a fundamental effect of every action, but
when those consequences are not immediate, there is no a strong influence in the
inappropriate behavior that is going to be reduced as Deitz & Hummel (1978) argue;
thus, behavior analysts agree that when there are immediate consequences are
more helpful to deal with a inappropriate behavior than delayed consequences.
But also authors such as Landrum & Kauffman (2006, p.65) state that:
“Educators must make sure that a strong program of teaching of positive
consequences for appropriate behavior are in place”, then, teachers will use the
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consequences with their students, taking into account when consequences are
required and why.
This study takes into account the specific behavior that is occurring and its
consequence, labeled as a result of certain behavior. In this graph, there are some
terms such as: antecedent, considered as the previous behavior that occurred
before; the behavior is related to the disruptive attitude that takes place in the
classroom and finally the consequence. This ABC formula is used to analyze how
students use their antecedent behavior and the consequence to produce a new
behavior.(McCaslin, 2006)
A

B

Antecedent

Behavior

C

Consequence

Handbook of classroom management. Chapter III. Recent and emergent perspectives on classroom
management. Everston & Weinstein. Lawrence Erlbaum Associates, Inc. Publishers. New Jersey.
2006. P.225

In this way, immediate consequences work based on a term called
contingency, that refers to a situation in which a behavior occurs in the classroom
then the consequence will take place, but it is purposeful to recognize that as a result
of contingency, consequences that take place in the classroom are considered as
contingent, because they occur after specific inappropriate behaviors happens, such
as: “The removal of a privilege on talk-outs if it is removed only after a talk-out
occur”, then the term contingency has been applied because the removal of the
privilege is being a consequence that acts immediately. In addition, it is relevant to
clarify that a consequence can be contingent also on appropriate behaviors, like
positive classroom behaviors, then the teacher is supposed to give praise, being an
immediate consequence as well. (Deitz & Hummel, 1978 p.25; Han, Kim & Kim,
2001)
But not all consequences can be considered as contingent, most of them are
accidental because they do not have an immediate effect on behavior, in this way it
is significant to take into account that when the consequence occurs separately from
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the behavior is because this consequence was not considered before the behavior
took place. Accordingly, it is not useful to use accidental consequences, because
they are nor immersed in the action plan that is followed in the classroom and
consequently these consequences do not have a strong effect over students‟
behaviors. (Deitz et. al 1978, Mellers, 2001) Additionally, when positive classroom
behaviors are occurring, it is meaningful to clarify specific contingent consequences
that strength the appropriate behavior and establish a powerful relationship between
the consequence and behavior, being valuable that there is planning to have a
lasting effect on students‟ behavior. (Deitz et. al, 1978)
To summarize, it is essential that teachers are conscious about the type of
consequence that is used in the classroom, in order to strength or decrease a
specific behavior. Besides, every environmental event has an influence to control
disruptive behaviors such as talk-outs, then there are many possibilities to use
contingency and make the immediate consequences effective.
5.2.4.3 Recognizing the effects of consequences
When consequences are recognized as a fundamental part in the process of
dealing with misbehavior, it is also relevant to analyze the effects and their influence
over contingent consequences. Thus, consequences can be considered depending
on their own effects.
As it was mentioned before, to know the type of contingent consequence is
really purposeful because when the behavior is increased positively, consequently
the reinforcement takes place. Based on previous terms used in behavior analysis
such as: positive and negative reinforcement, it is pertinent to notice that the term
reinforcement could be seen as: “The process of increasing the rate of behaviors
with reinforcing consequences” Ray Flora (2004, p.10), but the word reinforcement is
used when it is well known the type of consequence and the change that happened
to increase the specific behavior.
Another term that should be taken into account is Punishment, labeled as:
“An operant conditioning process in which behavior is weakened by its
consequences” Johnson, Redmon & Mawhinney (2001, p.37), in this way
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reinforcement and punishment are defined in terms of strengthening and weakening
every consequence after a particular behavior has occurred.
In addition, the concept reinforcement has been taken into account the
positive reinforcement or reward which is significant in the process of reinforcement,
because it can increase the frequency of the specific behavior and the teacher is
commonly the one who adds the consequence to the specific behavior using positive
reinforcement in the classroom. But also the negative reinforcement is considered in
behavior analysis, because negative reinforcement includes the concept avoidance
behavior.(Ray Flora, 2004)
In short, the concept avoidance behavior refers to the likelihood to learn how
to behave in aversive situations at school. In addition, it is common to find students
who experience these situations, such as: “Cutting classes, delaying test taking and
even dropping out of school are examples of escape and avoidance behaviors”,
Deitz et. al (1978, p.25)and in most of these cases the student is trying to avoid an
aversive interaction with the teacher and negative class participation can be learned
through negative reinforcements. That is why teachers should know the influence
that negative reinforcement has over students‟ behaviors in order to learn how to use
effectively the reinforcement so as to obtain less negative class participation.
The effective use of the positive or negative reinforcement depends on the
immediacy with which they are applied, because there will not be opportunity so that
the reinforcer loses its capacity to affect the student behavior. Also, when teachers
are immersed in a program that uses reinforcement, it is meaningful that the
reinforcement is individual; in this way the consequences are learned and
experienced individually.
When teachers work with the reinforcement immediately and individually, it is
also purposeful to be consistent as Jones & Jones (2007, p.190) argue: “To be
consistent, teachers must respond consistently to the rules and routines in the
classroom. Never make a rule that you are not willing to enforce every time”,
because in the classroom there have emerged new rules and routines that teachers
and students need to internalize so as to have an effective system.
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Teachers who are using reinforcers should attend every behavior that
requires their attention, being careful to memorize and clarify the classroom rules
that control daily life at school. Although teachers‟ role is not easy, it is significant to
recognize that the effectiveness of reinforcement comes from practice and the
chance to comment on the behavior that is being reinforced; in this way the student
can realize what is well done and the teacher is strengthening a skill, because he or
she is doing reinforcement so as to generate more appropriate behaviors in the
classroom.

5.2.4.4 Establishing a difference among reinforces

Usually within the process of reinforcement, teachers commonly use
reinforcers so as to generate positive attitudes from students, it means that
reinforcers constitute the main part of the reinforcement, because they are labeled
as tools to achieve the objective to diminish disruptive behaviors. Thus, there are
many types of reinforces classified in categories such as: social reinforces, graphic
reinforces, activity reinforces and tangible reinforces. The first category is related to
attitudes that can be promoted by the teacher when students are in class, and then
there is likelihood to use expressions like “Excellent”, in order to motivate students
and make them conscious about the positive consequences of well-behaved
students.
Subsequently, the category called graphic reinforces is related to visual aids
that represent a specific value for the students, then the reinforcer will be earned
with satisfaction to be a recognition for appropriate behaviors in the classroom.
The category labeled as activity reinforces is related to specific activities that
students really enjoy and these activities can be gave as a reward with extra recess
or free reading. Finally, the tangible reinforces can be used in a meaningful way by
the teacher, because the reinforcer can maintain or increase a specific behavior in
the classroom and the use that teachers have with the four types of reinforces can
create a routine that affects positively students. For instance, reinforcing good
behavior is not only an effective way of increasing good behavior; it is also a natural
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way of increasing a child‟s self-esteem. Children feel good about themselves when
they feel that they are noticed by others, also when they are told what they have
done well and rewarded for this and they feel respected by others through all those
aspects.
It is also significant to recognize that when students are comfortable with
themselves, there is a likelihood to achieve a better behavior in the classroom
(Morgan, 2008). Also, an author called 0‟Reilly has proposed that: “ In order to be
effective and to be judged effective, an applied behavioral study must demonstrate
behavioral change which is socially, rather than theoretically or statistically,
significant“ (2005, p.25).

In addition, Morgan (2008) suggests that when a child needs to be conscious
about his own strengths and weaknesses, the teacher has to give

praise and

feedback in a realistic way, being focused on the positive aspects. This allows the
teacher to encourage the appropriate behavior, generating self-esteem and
confidence. However small a child‟s efforts, always it should be reinforced. Here are
some examples: “Well done for opening the door for the class.” “Thank you for
helping child A find his coat, you are a very good friend.” “I noticed you listened to
child A without interrupting.” “What a kind boy, you played with child A when you saw
them on their own.” “The way you lined up and led the children to class showed great
maturity.” For children with severe to moderate behavior enthusiastic praise and
varied vocabulary is important to reinforce acceptable behavior, for example: Well
done! That‟s terrific! That‟s amazing! You‟re brilliant! Great work! You‟re brilliant!
Wow! Great stuff! You‟re super! You are clever! Fantastic effort! Super!
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Table 1.0

Types of reinforcers

SOCIAL REINFORCERS: words, gestures, facial expressions, and behaviors
that strenghten student behavior such as: “Excellent”, “Nice going”, “I like that”,
or smiles, winks, or the “thumbs up” sign.
GRAPHIC REINFORCERS: Check marks, stars, stickers.
ACTIVITY REINFORCERS: Activity students choose such as: parties, games,
free time, talk time, extra recess, free Reading.
TANGIBLE REINFORCERS such as popcorn, candy, pencils, pens, decals,
certificates and happy grams.
Karen A. Bosch, 2006. Planning classroom management: a five-step process to creating a positive
learning environment. P.9

5.2.4.5 Learning time
The importance of learning time in the classroom has been taken into
account by Watson & Strahan (2002), because there is a correlation to students‟
engagement. In this way, students‟ engagement promotes active learning and it is
more likely to attain students‟ achievement. That is why teachers have the role to
foster students‟ achievement through academic learning time that is considered as
the time in which students are engaged in the classroom tasks.
When teachers are promoting students learning it is significant to maintain
active participation and: “Involving students in challenging tasks and structuring
classroom activities to promote engagement.” as Watson & Strahan (2002, p.76)
propose. Thus, active engagement is one of the main conditions to accomplish
students‟ achievement because their attention and motivation are focused on the
tasks proposed by the teacher.
In the Green card system, it is relevant to maintain active participation
through the use of interesting materials and challenging tasks, that is why teachers
need to make students active participants, because they will feel most valuable and
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students will belong to the class in which they are interested. Also, when teachers
are working: “With the right goals, preparation and strategies all types of professors
can effectively deal with disruptive students” as Braden & Smith (2006, p.1) state
with this argument. Thus, teachers are experiencing the students‟ motivation and
with the same motivation will be prepared the lessons to make students enjoy every
class.

In this way, active participation in the classroom involves giving students the
opportunity to make their own desicions in learning activities, it means that it will be
really purposeful to generate motivation as Watson & Strahan (2002, p.45) propose
because: “ Choices make them feel valuable, able and responsible and increase
Academic Learning time”, then it will be undemanding to maintain active students
that value their learning activities and teachers because there is a clarification
between students‟ needs and teachers expectations.
When students feel valuable and responsible in the development of learning
activities, there is likelihood to attain self-discipline as Watson & Strahan (2002)
consider, because students are creating a sense of awareness within their own
learning process through the responsibility to do what they consider interesting in the
classroom.
Due to students‟ engagement in every activity developed in class, it is
meaningful to minimize disruptions as Deitz et. al ( 1978, p.19) propose when they
mention that: “So much pleasant learning should be occurring that misbehavior
never occurs”, then students are going to be busy and productive most of time in the
classroom and the environment will become productive as well. Also, the teacher is
expected to use incentives so as to generate a positive impact in classroom climate.
(Mather & Goldstein, 2001)
5.2.4.6 Interaction among students, teacher and the environment

Creating positive discipline is considered as hard work that teachers are
supposed to develop, but when it is comprehensible that: “Discipline is training a
child in mind and character to enable the child to become a self-controlled,
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constructer member of society” as Campbell (2004, p.10) suggests, then it is
presumable that teachers have a guidance reflecting about the possibility to shape
self-controlled students through a training that is focused on classroom management
tools.
It is significant the positive interaction among students, teachers and the
environment in which the system is applied, in order to create an agreeable learning
experience. For this reason, the classroom environment should be propitious to
involve students into interesting and motivating activities, because when it does not
happen, misbehavior affects students and particularly: “For an individual student,
problem behaviors can interfere with learning and negatively affect the student’s
social, emotional and cognitive development” as Bambara & Kern (2005, p.1)
propose, then it means that problem behaviors do not allow students to have a
successful learning experience in the classroom and it is feasible to know- how
misbehavior interferes with the evolution of the learning process.
All students are able to behave positively as Watson & Strahan (2002)
suggest, being significant to recognize that when students perceive themselves more
comfortable when they recognize that the teacher has clear expectations about their
positive behavior in the classroom. That is why it is fundamental to assign students‟
responsibilities in order to give students the opportunity to assume their positive or
negative actions in the classroom. The sense of responsibility can be seen in several
ways, because when teachers and students are creating rules and procedures
together in the classroom, there is a shared responsibility when it has been
deliberation and discussion about what is expected from students and teachers in
the same way. Also when students have a sense of ownership, they are conscious
that if a rule is broken it is indispensable to assume a commitment through a
responsibility that was created by their own decision.
Therefore, students and teachers‟ responsibilities are immersed in the action
plan as mention Watson & Strahan (2002), in order to deal with misbehavior, but
when these responsibilities are created in a caring environment, it is likely to
increase skills in interpersonal communication, conflict management and self-control.
First of all, it is convenient to recognize that the environment is related to the
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classroom itself, taking into account: equipment, seating arrangements, sight, sound
and comfort; then, when there is an appropriate environment in which students feel
comfortable, it is expected to experience positive discipline because students can
feel more engaged with the class that is being developed in the classroom.
Expecting positive discipline is required in classroom management, because
it involves preparing the setting in order to manage the physical environment, being
conscious about distracting factors such as: furniture (size, arrangement and
proximity), colors, signs and chalkboard use. Then, it is significant to realize that a
certain plan in mind is useful, being aware about disruptive students and the way in
which the teacher may decide to selectively move a few students. Also it is feasible
to organize semi-circles, u-shapes, concentric circles taking into account that the
classroom has movable desk-chairs.
This concept of seating arrangements comes from the necessity to create
interaction among students as suggest Watson & Strahan (2002), but also it is
valuable to consider that small-group and pair-work have the purpose to avoid
problem behaviors as possible. It means that the teacher has the choice to select the
pattern that works better taking into account students‟ discipline.
This research project takes into account signs such as: green, yellow and red
cards that seek for reward, punishing or giving a warning about a specific student
behavior, in this way the environment is adequate appropriately with the colored
cards that remind students the consequence of every behavior in the classroom.
The chalkboard has an underlying role in this project, because students
receive added visual input through green, yellow and red cards and it is an
advantage to use these visual aids in order to have a well-performed class. The
classroom has to be clean and orderly in appearance as Brown (2001) mentions,
then the chairs have to be appropriately arranged and also the chalkboards are
erased, everything with the purpose to give students the option to feel motivated and
engaged with the lesson plan that is going to be developed.
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5.2.5. DEFINING PROBLEM BEHAVIOR

5.2.5.1. Types of classroom misbehavior

Behavior is defined as all the physical and mental acts that humans perform.
Thus, behavior is anything that people does, can be good or bad, right or wrong,
helpful or useless; Sayaboc (2010). For that reason, the human being can evidence
inappropriate attitudes that cause disruptive behavior in the classroom, affecting
meaningfully the teacher‟s performance and the learning environment.

Behavior issues can lead to numerous inappropriate types of behavior, which
are not tolerated by some teachers inside classroom. According to Book and Skeen,
1987; Broussard and Northup, 1995; Skiba, Peterson, and Williams, 1997 there are
usual misbehavior issues that can occur inside classroom such as: making noises,
talking out of turn, touching or disturbing others, playing with objects which
demonstrate the types of behavior that are considered disruptive depending on the
classroom context and children population.
Taking into account that “Problem behavior is a broad term that may include
any numerous of behaviors that do not conform the established rules of the
classroom and the school”. (Evertson & Weinstein, 2006. P.788). It affects the
teaching performance and students‟ learning process, since disruptive behaviors are
considered as a waste of instructional time and interfere with the learning process.
(Canter, 2010). As a result, “students who are disruptive in class are most at risk for
disciplinary referrals”. (Skiba, Peterson, & Williams, 1997. P 788)
5.2.5.2 Common Types of misbehavior

Kingston and Gentry (1961) carried out a survey of discipline problems in
secondary schools of Georgia. Who applied an instrument based on eighteen types
of misbehavior identified by the National Education Association. Among the types of
misbehavior found were: Physical violence against teachers and administrators,
using profane or obscene language, cheating on tests considering some of the most
common types of student misbehavior.
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Years later, studies about misbehavior carried by Book and Skeen (1987) who
established behaviors which were coded as one of four general categories: off –task,
out of seat, inappropriate talking, and other (aggression, profanity, destruction of
materials) to determine which types of misbehavior generate disrupt behavior into
the classroom.

According to Broussard and Northup, (1997) disruptive behavior is defined as
inappropriate vocalizations, out of seat behavior and playing with objects. Recently,
VanDerHeyden & Gatti (2009) described disruptive behaviors of pre-school children
in more specific terms including talking in louder- than conversational volume, crying,
hitting, biting and removing clothing.

Gerald Amada in his research for Coping With Misconduct in the College
Classroom (1999), proposes fifteen issues of classroom management which are
undermining the instructor‟s authority, leaving class too frequently, "spacing out" or
sitting with back to instructor, poor hygiene (possible cultural considerations), verbal
or physical threats, gum, food, pagers, and cell phone disruption, monopolizing
discussions, sleeping in class, repeated tardiness, refusal to participate or speak,
sexual innuendo, flirting, or other inappropriate suggestion, sharing/copying work,
plagiarism or lying, too much chit chat, disrespectful behavior.
Consequently some target behaviors were defined in the book “Effects of
Recess on the Classroom Behavior of Children With and Without Attention Deficit
Hyperactivity Disorder”. (Pellegrini 1993, Jarrett 1998 and Ridgway 2003) as:
 Off task: Defined as the child looking away from instructional materials
for more than 3 seconds.
 Inappropriate Vocalization: Defined as any vocal noise or verbalization
that is not preceded by the child‟s raised hand and acknowledgement
by an adult.
 Out of Seat: Defined as the child‟s full body weight not being supported
by a chair, or the child‟s buttocks removed from the chair.
 Fidgeting: Defined as repetitive unnecessary movements of any part of
the child‟s body.
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 Playing with Objects: Defined as touching any object that is not
associated with an assigned task.

According to the previous literature review, the present study established to
work on six types of misbehavior which were more evident in the stage carried out in
the participant group 402.

Being out of seat: is defined as a child having no contact between his seat
and his chair. (MacPherson, Candee & Hohman, 1974, p228)
Another definition is Out of Seat Defined as the child‟s full body weight not
being supported by a chair, or the child‟s buttocks removed from the chair. (Pellegrini
1993, Jarrett 1998 and Ridgway 2003).
Speaking out of time: it refers to a student who speaks without the teachers‟
authorization
Lack of attention: Defined as the child looking away from instructional
materials for more than 3 seconds (Ridgway A. and colleagues, 2003). It is
considered as a disruptive behavior in class because it could cause that students do
not feel motivated with the class.
Playing with objects: Defined as touching any object that is not associated
with an assigned task. (Ridgway A. and colleagues, 2003)
Undermining the instructor authority: Defined as the lack of respect between
the classmates and the teacher (Amada, 1999)
Another definition of

Undermining

instruction

is to reduce learning

opportunities via disciplinary removal from learning environments (S. Gest & J. Gest,
2005)
Verbal or Physical threats it refers to a child who attacks another child using
violence. Those are serious matters in class since they promote disruptive behavior
between students. (McLeod, 2003)
This project analyzed different authors‟ stances about types of misbehavior
that were previously mentioned; those definitions gave this research project the
theoretical support to understand what the weaknesses of classroom management
are.
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6. METHODOLOGICAL DESIGN
This study will be focused on the experimental design, because with the use
of this design. The researchers can be directly involved with the subject observed
and also the researchers can manipulate the subject, so he or she can control and
measure the effects that subjects have when are manipulated, In addition this design
has (independent variable and dependent variable) in the independent variable
researchers can determine if the

manipulation may influence with dependent

variable, to explain those two variable clearly, our project takes as an example the
usefulness of the Green Card System. When a teacher makes the decision to
implement the system in one group that in this case is (402), the teacher wants to
prove that the system is giving positive outcomes with the experimental group that is
doing the intervention and what it is happening when the Green Card System is
applied, in this example is independent variable. (McMmillan, 2007)
Therefore, in the dependent variable the outcomes depend of the independent
variable. In the case of this research project based on Green card System, the
dependent variable is misbehavior, because students‟ misbehavior, needs another
factor that helps to diminish any inappropriate behavior, in other words the
dependent variable (misbehavior) needs from independent variable which is Green
Cards System, since if the teacher who wants to see any change in the student
behavior, the teacher can apply GCS.

According to McMmillan, (2007) who uses a single-group pretest-posttest
design, this is the model suggested by the Experimental design, which was Based
on our research project that used pre-intervention observation and post- intervention
observation, which means that it is done with the group that is being observed.

The graphic below, shows the group (402) in which the pre-intervention
observation is applied, after, the next step is that the teacher continues with the
intervention which can improve if there is a change negative or positive regarding
misbehavior and finally the teacher applies the post-intervention observation.
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GROUP: X1 (402)
Group
X1

Pre-intervention
observation
O

Intervention

Postintervention observation

X

O

Besides, the previous graphic showed the group (402) which is represented
as (X1), then this group takes a pre-intervention that is considered as the first stage.
Also the pre-intervention is presented by (O). This graphic seeks to make a
comparison between the pre-intervention observation score to the post-intervention
observation score, although some behavior issues can affect the use of the system
and the intervention outcomes.

Therefore, there are attitudes that sometimes teachers or students have
toward the class that can affect in a negative way the learning environment. For
instance, when students do not follow properly the teachers‟ instructions or when the
teacher does not know how to head for students.

In short, this project seeks to demonstrate with the application of the Green
Card System that can be negative or positive outcomes regarding the environment
and students behaviors.

6.1 TYPE OF RESEARCH

In this research project Action Research was selected it usually involves the
quantitative and qualitative approaches. This combination is part of the mix-method,
which allows the researcher to use them at the same time since this type of research
can have a broad understanding of the outcomes, purposes and procedures.

In the case of qualitative approach, the teacher has to be a participative
person inside classroom, because he or she must be a witness throughout what
happen with the student‟s behavior. In addition the researcher has to observe and
record events and behaviors (Nunan, 1992, Mckernan, 1996).
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Besides, the qualitative research is considered as: “A natural practical
approach and it is focused on immediate concern, it holds particular appeal for
classroom teacher and a promising direction for the building of theories related to
teaching and learning” (Bailey, 1998, p. 24). In other words, the teacher has to
approach the study to the subject, in this case the subjects are the students, but this
approach has to be of a natural way that students do not feel intimidated by the
presence of the teacher, instead the students feel should comfortable with the
teacher without losing the authority.

This means that the teacher gives the class as if nothing was happening and
so that the students feel comfortable with the teacher performance without altering
the classroom environment and without interfering with the process of both, teaching
and learning.

Unlike qualitative, the quantitative approach is used to describe what can be
counted or measured setting an example with this study which is divided by some
behavior categories such as (speaking out of time, lack of attention, being out of
seat, playing with objects etc.) Which are analyzed in accordance to what is
happening inside the classroom and collecting information. The best way, in which
the researcher can carry out a precise outcome through collecting information, the
research can rely on the use of journal, photography, recording and other recourses
that aim to understand some phenomena which are affecting the class‟s process.

According to Burn (1999) when the researcher apply

quantitative or

qualitative approaches, it is essential that the data collection has validity and
accuracy to understand what the problem is, and to reach a possible solution to
improve misbehavior issues in the classroom.

Finally with those combinations between quantitative and qualitative, the
teacher can confirm her or his hypothesis about misbehavior issues. Regarding to
the project, both approaches prove an oncoming to the outcome and the research
question, which is, How is effective The Green Card

System

as a classroom

management tool to decrease disruptive behavior and encourage positive learning
environment with fourth grade students at Francisco de Paula Santander school?
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In short, this project seeks to demonstrate with the application of the Green
Card System that can be negative or positive outcomes regarding the environment
and students behaviors.
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6.2 POPULATION
This research project was addressed to an institute called Francisco de Paula
Santander School which is located in the south of the city, in a neighborhood named
Santander. The majority of the students come from an environment with limited
economical resources; also this institution has two branches; one that only has
primary grades and another one that has high school.

Within the Francisco de Paula Santander school there are some children, who
have some family issues, some cases more sensitive than others, also children
come from a very low social class which makes it sometimes children do not have
as buying materials for working in class.

When the teaching practice began some issues inside the school were found.
For instance, the lack of materials and resources to develop the class were not
enough affecting students learning process.

On the other hand, the institute has another limitation because it does not
have a trained teacher to teach English and some teachers teach it without having a
very good level of English. For this reason, children do not have good knowledge of
a foreign language, which children must learn at an early age.

Another limitation that Francisco de Paula Santander School has is that
students do not have an intensive schedule with enough hours for English lessons,
since those hours are reduced to once a week. In addition, the courses in which
pedagogical practices started at 8:00 am and finish at 9:00 am.

This research project is oriented to a group of children of fourth grade, which
has 35 students in the classroom. In addition those students whose ages range
between 8 to 9 years old and with previous observation was determined that
students have high levels of misbehavior. In this research project the teacher
observed two group (401 and 402) and came to the conclusion that the group with
higher levels of misbehavior was (402) through the application of a pre-intervention
observation instrument.
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In short, the main purpose of this project is based on the use of Green Cards
System as system for decreasing high levels of misbehavior and in which the
teacher has to deal with those issues every day within the classroom. The system is
considered as a tool to improve classroom management and to encourage a positive
learning environment with fourth grade students at Francisco de Paula Santander
School.
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6.3 PROCEDURE

First, this research project was carried out with one group of fourth grade
students at Francisco de Paula Santander School. This group has 35 children; this
will be the participant group using the Green Card System. Based on Action
research the study was carried out with the following steps:

Date: From April 21th, 2009 to May 26th, 2009.

Number of classes: 6

Objective: To record which types of misbehavior were the most present during the
class.
Step: Diagnosis:

Description

Observation about the most

The researcher teachers observed the

frequent

of

student‟s behavior in classroom 401;

misbehavior in fourth grade.

after that the group that presented the

types

highest level of misbehavior in the
classroom was selected through the
use of the pre-intervention instrument.

Date: From July 31th, 2009 to August 28th 2009.

Number of classes: 5

Objective: To determine the main types of misbehavior.
To apply a pre- intervention observation instrument.
Step: Plan

Description

Select the types of

The researcher teachers choose the

misbehavior.

following types of misbehavior such
as: being out of seat, speaking out
time, lack of attention, playing with
objects, undermining the instructor
authority and physical threats. Those
misbehaviors

were

selected

from

students‟ behavior each time that
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students presented in the English
lesson.

Application of the pre-

After that, the researcher teachers use

intervention observation

the pre-intervention observation

instrument

created by teachers‟ researchers
whose content was the types of
misbehavior. That teachers use to
average students behavior.

Looking for the strategy

Researcher teachers analyzed the
previous information to know the
average of times that the types of
misbehavior had so as to look for a
strategy to decrease those behaviors.
The teachers found different strategies
but the most meaningful to carry out
this project was The Green Card
System.

Date: From September 4th, 2009 to October 9th, 2009.

Number of classes: 6

Objective: To apply the Green Card System

Step: Intervention

Description
The GCS consisted in the use of three

Application of the strategy

different colored cards representing
different

students‟

behaviors

(the

yellow card means a warning when a
student presents misbehavior so the
teacher puts on the board the yellow
card to prevent the student. The red
one
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means

that

the

type

of

misbehavior is repetitive during the
lesson. When the student presents
those types of misbehavior more than
twice, the teacher changes the yellow
card by the red one and at the end of
the lesson the student has to do a self
reflection. And the green one means a
good behavior, then the teacher gives
this card at end of the class.

The researcher teachers used a total
of 105 cards and were selected 35 by
each color with the name of every
student. It means that each student
had his/her own green, yellow and red
card to clarify the behavior. Those
cards were stuck on the window where
students can see their name for each
card.

Each

time

that

a

behavior

was

presented the teacher takes the card
from the window depending on the
behavior and she sticks it on the
board. Also, the teacher carried out
this strategy using a journal.
The use of a journal

To

collect

a

great

quantity

of

information that will be useful to
support the information and analyze
the outcomes that were collected
during the lesson with regards to just
the misbehavior. The journal was done

72

in two columns where there was the
description
analysis

of

the

taking

class

into

and

account

its
the

research question.

Date: October 23th, 2009 to November 13th, 2009

Number of classes: 5

Objective: To identify students‟ behavior regarding the use of the instrument and
the journal.
To identify the effects of the green card system in the group.
Step: Evaluation

Description

Application of the post-

Researcher teachers used one more

intervention observation

time the post- intervention observation

instrument

instrument

with

the

same

characteristics as the first time during
the intervention to evidence if there
was

some

change

in

students‟

behavior with the use of the strategy.

Analysis and interpretation

Researcher teachers analyzed the

of the post- test outcomes

information

gathered

using

the

solved

the

outcomes and the journal.
Researcher

teachers

research question about how effective
is the Green Card System as a
classroom

management

decrease misbehavior issues.
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tool

to

DIAGNOSIS
To record which
types of
misbehavior where
the most present
during the class

PLAN

EVALUATION
To identify
students’ behavior
regarding the use
of instrument and
the journal.

ACTION
RESEARCH

To identify the
effect of the GCS in
the group

INTERVENTION
To apply the
Green Card
System
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To apply a preintervention
observation to
average the
frequency of types
of misbehavior

6.4. INSTRUMENTS

This project has two kinds of instruments for supporting and to collect the data
needed. This research project involves mixed method which takes into account
quantitative and qualitative approach to collect the relevant quantity of information;
that could be useful for the later data analysis of the outcomes. The instruments
employed to collect the data were:

6.4.1 PRE- INTERVENTION-OBSERVATION INSTRUMENTS

In fourth grade was applied a pre- intervention-observation instrument with the
purpose to collect the most frequent types of misbehavior. This instrument was
designed with several columns and rows which ones contain the date from each
observation and the frequent types of misbehavior. The types of misbehavior
mentioned in the instrument were: lack of attention/ off task stand up when it doesn't
take place, speak out of time, undermining the instructor authority, verbal or physical
threats and playing with objects. (See Annex 11.1)
6.4.2 POST- INTERVENTION-OBSERVATION INSTRUMENTS

Another instrument was a post -intervention-observation instrument which
contained the same information that the pre- observation, this instrument mentioned
the same types of misbehavior (lack of attention off task, stand up when it doesn't
take place, speak out of time, undermining the instructor authority, verbal or physical
threats and playing with objects).

Each instrument has the date in which was applied the observation. This
instrument was applied in order to verify if the frequent types of misbehavior had
changed with the use of the Green Card System. So, it was significant to maintain
the pre- observation as much as similar to the post- observation to do not change
outcomes in collecting data. (See Annex 11.2)
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6.4.3 JOURNAL

In the Action Research a journal is considered a flexible tool to collect data,
which is useful for documenting and analyzing issues that are found throughout
research.

In this project was used a journal in which each pre service teacher writes a
description about the most significant information such as students behaviors,
teachers attitude, teacher and students reaction during the class. This journal was
divided in two columns in which one has the description and the other one contains
the analysis for instance some of this information was used in the data analysis and
in the interpretation of the post- intervention outcomes, in order to verify the use of
the Green Card System in fourth grade at Francisco de Paula Santander School.

Besides, some photographs were useful to collect the most representative
children‟s behavior and some meaningful situations in the sessions that could
complement the descriptions given within the journal. (See Annex 11.3)
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7. DATA ANALYSIS

7.1. Analysis of pre intervention observation instrument

The weaknesses evidenced in group 402 need to have a support to make
evidenced the problematic and also to try to improve it. This support was created
and called pre and post intervention- observation instrument based on “Effects of
Recess on the Classroom Behavior of Children With and Without Attention Deficit
Hyperactivity Disorder”. (Ridgway A. and colleagues, 2003). It takes into account
some behavioral categories such as: Off task, Inappropriate Vocalization, Out of
Seat, Fidgeting and Playing with Objects. Some of those categories were used
during the pre- observation but some other categories emerged during the classes
such as: speak out of time, undermining the instructor authority and verbal or
physical threats.

During six lessons the pre and post intervention- observation instrument was
applied. It tries to record the average of times that certain behaviors are evidenced
by the students during instructional time. Those situations can be analyzed in the
next graph.
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The graph above indicates that students in classroom 402 showed being “out
of seat” as the predominant type of misbehavior that was evidenced with an average
of times 41.6 during six observations. In this way “speaking out of time” shows 15.8
average of times, during those classes.

Likewise, this group presented lack of attention with 5.8 average of times; lack
of attention can show some difficulties in this group, since students‟ attention is one
of the principal tools that teachers need to use to make teaching and learning
process possible.

It can be argued that, statistically, students' attention span is between 10 and
15 minutes. As teachers, they need to control their students' attention and use
periodic brief activities (between 2 and 5 minutes) to re-energize students for the
next 10-15 minutes. (Mc Alpine L, 2004).

Besides, these data suggest that the implementation of the strategy made that
students internalize that every negative class participation had a consequence and
also there was an established routine in which teachers and students in all
probability tried to follow rule so as to encourage a positive learning environment.
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7.2 Pre-intervention and post-intervention analysis observation instruments

In order to analyze the performance of the Green Card system, it is
meaningful to recognize that the type of misbehavior labeled as physical threats and
undermining the instructor authority had a decrease in a 100% after the intervention.
These percentages may suggest that after applying the GCS, the classroom 402 did
not show these types of misbehavior in a high level. This journal entry demonstrates
a situation in which students are not paying attention, but when the teacher uses the
yellow cards, students do not refuse and they pay attention after this warning.
“The teacher continues explaining, when Jhon Sarmiento speaks out of time
and when teacher asks him “what do you do?” then she asks, “Jhon what do
you have to do with this pictures?” Simply, the student says “we do not know
teacher” and she moves on with her explanation. After this, the teacher gives
yellow cards like warnings to Manfred Paternina and Jhon Romero because
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they speak out of time. The students pay attention when the teacher explains
the topic”
(September 25t h, journal entry No.3)
It is significant to notice that when students are off-task and the teacher uses
the colored cards to give them a warning, most of the times they do not refuse or
complain, instead students try to be on-task and follow the class as they are
expected to be. In this way, the reinforcement is usually associated with the feelings
that generates on individuals, then when a specific appropriate behavior is almost
always reinforced, it is likely that the recurrent reinforcement constructs faith and it
is produced interest and motivation in the activity that is done (Skinner, 1974), it
means that students are experiencing the process of reinforcement through the rules
that were clearly established and the colored cards (reinforcers) influenced their
behavior positively.
The type of misbehavior known as playing with objects had a decrease in an
80% after the intervention, which may suggest that although students used to play in
some classes, there was a decline in the rate of this kind of problem behavior,
according to the results. Thus, this situation shows a situation in which two students
start playing but probably the use of the yellow card was a way to persuade students
about their disruptive attitude:
“While the teacher is doing an activity, a child suddenly begins to play with
another partner using his notebook, at this moment the teacher puts two
yellow cards on the board and the students look at them and the teacher
continues with the lesson. Five minutes later, the students stay quiet and they
look at their partners while they are developing an activity”
(September 16th, journal entry No. 2)
This situation involves teachers and students within the action plan that was
created to counteract misbehavior, because both have to assume the responsibility
to improve discipline over time. In this way, it is meaningful to recognize that the
yellow card was used as a reinforcer to stop the negative attitude toward the class
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and perhaps the students perceived it as a warning about their disruptive attitude in
the classroom.
Another type of misbehavior that had a decrease based on the results was
lack of attention in an 81.1% after the intervention. This type of misbehavior was
evidenced in these situations:
”Jose Yañez and Jesus Rodriguez obtain yellow cards because they are
looking at the window and consequently they are not paying attention to the
teacher’s explanation. These students have serious issues with their attention
and the teacher gives them yellow cards, as it is expected to be, students
change their attitude and pay attention to the lesson”
(October 2nd, Journal entry No. 4)
As it was mentioned above, the situation indicates that two students are
showing lack of attention but because of the use of yellow cards, it may be inferred
that the students tried to be focused on the lesson and consequently they paid
attention to the teacher.
Thus, the situations shown in these journal entries suggest that students tried
to be more focused on the activities that the teacher developed every class:
“After about 15 minutes, the teacher realizes that the children have changed
their behavior, thus the teacher can do the activity”
(September 16th, Journal entry No. 2)
“The teacher notes unlike the first class they have more participation and they
want to know much more about the activity. While the teacher is seeing those
changes of behavior, the class is developed in a better way, she teaches them to
learn”.
(September 16th, Journal entry No. 2)
Probably, in this situation students recognized what they have to do in the
classroom and when students were asked to change their negative class
participation, they demonstrated a desire to develop the class in a better way as
these journal entries indicated, then it is significant to recognize that the teacher can
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persuade students with her positive attitude in class and as a consequence students
feel that there is a huge responsibility in the development of learning activities and
there is a likelihood to attain self-discipline as Watson & Strahan (2002) proposed.
In addition, this journal entry shows another situation in which students
seemed to be motivated to participate in the lesson:
“Every day and the beginning of the class the teacher tells them that if the
behavior is good and if they do the exercises that the teacher asks to do at the end
of the period one of the children will get a prize so they are motivated to participate
and start saying : Teacher, I deserve the prize because I have behaved well”
(October 30th, Journal entry No. 6)
This journal entry brings up some interesting ideas about lack of attention;
firstly, that the teacher needs to recognize : “When one‟s behavior is followed by a
favorable reinforcement, the probability of that behavior occurring again is increased”
( Berns, 2009 p.56)and perhaps this likelihood makes that students behave in a
better

way,

generating

an

opportunity

to

achieve

a

better

students

performance(Watson & Strahan, 2002) and probably the students‟ attention will have
an increase. Secondly, that when students feel motivated their lack of attention could
decrease over time.
Thus, it is underlying to notice that where teachers are managers of problem
behaviors in the classroom (Soares, 2007) there is a likelihood that discipline
improves with the implementation of an action plan considered by the teacher.
Also, when the action plan involves students and teachers, the consequences
of negative class participation can be applied rigorously during the lessons‟
development and it is likely to obtain better results to diminish levels of misbehavior
in the classroom.
That is why, it can be inferred that probably with the implementation of the
GCS, the percentages of these types of misbehavior: undermining the instructor
authority, verbal or physical threats, playing with objects and lack of attention had a
decrease. Besides, these disruptive attitudes did not have a high negative influence
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in classroom 402, taking into account out of seat and speak out of time that showed
high percentages before and after the intervention.
The type of misbehavior labeled as Speak out of time had a reduction after the
intervention with a 5.6% and before the intervention with the GCS there was a
percentage of 15.8% in classroom 402. For instance, in this journal entry speak out
of time is evidenced:
“Likewise another student gets a red card because he shows misbehavior and
speaks out of time during the development of the activity, both children when
receive the cards, they do not ask to the teacher, also they do not look at her,
they just take the pencil and began to write on the notebook, the teacher only
says "excellent" to them.
(October 2nd, Journal entry No. 4)
This is an illustration that shows the Green Card system as a classroom
management tool contributes to enforce habits and routines in the classroom, for that
reason, students can recognize the appropriate time to be quiet and paying attention
to the lesson and teachers can implement the strategy with the accurate
consequences, taking into account the colored cards so as to generate a decrease
on misbehavior.
It is well known that: “For an individual student, problem behaviors can
interfere with learning and negatively affect the student’s social, emotional and
cognitive development” as Bambara & Kern (2005, p.1) stated, in this way the GCS
works as a classroom management tool in order to diminish the problem behaviors
that do not allow the student to have a better environment. Besides, with the
disruptive attitude known as speak out of time, the learning environment is affected
constantly and students cannot be focused on the activities developed in the lesson.
That is why this type of misbehavior speak out of time, had a noteworthy
influence in the classroom 402 before the intervention, but with the GCS students
recognized the established routine and they knew the consequences of this action
plan:
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“One student is speaking with her partner, immediately the teacher puts the
yellow card on the board, as usual but they continue with this behavior, then
the teacher puts two red cards and at this time the students pay attention to
one partner who is participating in the lesson. At the end of the class, the
students make a reflection and they recognize that they were speaking most
of the time and their attitude was not the best”
(September 25th, journal entry No. 3)
In this situation, it may be suggested that the GCS followed the established
rules in the classroom 402 so as to show the students that there are clear rules and
consequences of every action, as speak out of time. Perhaps, the colored cards had
an impact over students‟ behavior, because the disruptive attitude stopped and
students were more aware about their negative class participation.
During the implementation of the GCS has emerged a concern about the type
of misbehavior known as being out of seat, because it had a decrease in a 89.7%
after the intervention, which seems to be that most of the students in classroom 402
were not used to be seated, probably because before the intervention there were no
rules that enforced good pattern behaviors and neither consequences for students
who were not aware about the importance of being quiet while the teacher gives
instruction.
Being out of seat was the highest type of misbehavior before the intervention,
which may suggest that students from classroom 402 did not have an external force
that establishes consequences of negative classroom participation as the GCS
attempted to promote school discipline with the colored cards within an established
routine.
Perhaps, before the intervention students have not realized the consequence
to be standing or around the classroom, then the Green card strategy system was
used to let students know that they were expected to be seated during instruction
time.
Probably, the environment in which students were supposed to study, did not
take into account consequences for problem behaviors as this research project did.
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After having the intervention, the percentage of being out of seat had a 4.3%, which
means that there was a decrease in this negative class participation.

Also, it is meaningful to recognize that during the intervention, students from
classroom 402 tried to follow the established rules with the GCS, as this journal entry
suggests:
“Since the teacher enters in the classroom, some students begin to run
around the classroom and this makes that the teacher stops the class for few
minutes to calm them but she puts on the blackboard yellow cards. Then the
students see that the teacher is talking very seriously they sit down and some
of them begin to tell the teacher “Teacher I want to participate to get a green
card"
(October 23rd, Journal entry No.5)
These data suggest that students understood the meaning of the colored
cards and maybe the GCS seemed to be effective because the consequences of
misbehavior occurred immediately and the process of reinforcement was made
individually. Also, the specific consequences strengthened the appropriate behavior
(Deitz et. al, 1978) and stopped the disruptive attitude against the lesson.
In addition, the strongest types of misbehavior evidenced before the GCS
were: speak out of time with a percentage of 15.8% and out of seat with a 41.6%, in
this way results suggest that with the implementation of the strategy concepts like
discipline, control and rules were enforced in classroom 402, so as to generate
significant and positive changes with a relevant decrease in a 89.7% and 35.4% after
the intervention.
But, probably with the GCS students were on-task most of the time as lack of
attention indicates with a decrease and a percentage of 81.1 after the strategy was
applied, this example illustrates that perhaps students from classroom 402 followed
specific principles that the GCS promoted in every lesson.
Taking into account that all the types of misbehavior observed in this research
project had a decrease after the GCS was applied; it is significant to analyze that the
strategy used the Behaviorism as a tool to shape students‟ behavior in a positive
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way, then it might be said that students knew the positive and negative
consequences of every action during the lesson and in this way the strategy
achieved positive classroom discipline over time.
The Green Card system seemed to be useful to enforce teacher
responsibilities and roles in the classroom so as to foster school rules, due to this
situation, it is meaningful to highlight that in-service teachers face negative class
participation day-to-day and most likely when there is a classroom management tool
that enable teachers to work with the higher quality in their classes., there is a
likelihood to diminish misbehavior over time.
Almost certainly, due to students‟ engagement in every activity developed in
class, it was meaningful to minimize disruptions as Deitz et. al ( 1978, p.19) stated.
Also, students from classroom 402 were influenced to behave positively.
Besides, these data suggest that the implementation of the strategy made that
students internalize that every negative class participation had a consequence and
also there was a established routine in which teachers and students in all probability
tried to follow the rules so as to encourage a positive learning environment.
7.3 Categories from the journal analysis

To take the following journal excerpts was necessary to read the journal,
analyzing students and teacher comments and reactions about the GCS. Those
excerpts show some commonalities around different factors that can contribute to
the GCS results, those factors to analyze are: rules inside the classrooms, verbal
warming, teacher roles and engaging activities. Those factors try to support and give
some details about how effective the GCS is.

Rules inside
the
classroom

 …”After this, the teacher gives yellow cards as
warnings to Manfred Paternina and Jhon Romero
because they speak out of time, that is why the
teacher asks them to remain quite over and over
again that silence please, they are speaking out of
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time, then the children know that this attitude is
wrong and what they just to sit, but scolded face, so
the teacher continues with the activity with any
interruption.”
 …”One group is playing with some objects and the
teacher shows yellow cards to Jibel Quintero and
Michael Urbina .The teacher continues talking with
her students but the students Quintero and Urbina
continue speaking and for that reason they obtain
red card, because when the teacher explains the
topic they do not pay attention for being playing with
objects.”
 …”After that, the teacher explains that is noteworthy
and significant to have a good behavior and the
teacher says that she will give a gift to the student
that gets the most green cards, it seems that as soon
as the teacher gives a green card, they immediately
change

their

behavior

and

they

have

more

acceptance to participation and development of the
class.”
 “As every Friday, the class starts with discipline
problems since the teacher enters in the classroom,
then students begin to run around the classroom and
this makes that the teacher stops the class for few
minutes to calm them and she realizes that they
continue with that behavior, she puts on the
blackboard a yellow card, then the students see that
the teacher is talking very seriously. They stop
playing around and some of them begin to tell the
teacher " teacher I want to participate to get a green
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card"
 …”After that, the teacher reminds students about the
colored cards, but another inappropriate behavior is
presented with two children “Jhon Quintero and Jhon
Rodriguez” Since they have a sheet to work in pairs
and the teacher realizes that they are not working
because these students were standing and talking
with the partner who is sitting next to them. So the
teacher approaches to them asking to do the activity
or she puts a yellow card, so they stop talking and
begin to do the exercises and the class environment
become more orderly with a more positive attitude
from students.”
 The class presents some problems because in the
case of two students named Manfer Faternina and
Jhon Quintero who obtain a yellow card, because
they do not start the class in silence, for this reason
the teacher puts the cards and they seem to realize
that in the classroom there are classroom rules to
follow.

Then, when those children look at their

names on the board they immediately go to their
seats.
Engaging

 …“The teacher shows them funny pictures and

activities

they get excited because they want to participate.
This activity seems to slightly change the previous
negative environment.”
 “The teacher plays with the “Tin go, Tin go, Tango”
game with them and everyone is happy and there is
a positive change in students misbehavior.”
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 The teacher has another activity using the same
topic “personal information”. It is about a child saying
his or her age in English and another classmate has
to say what another child says. In this activity the
children are glad and excited with the activity. They
repeat and participate that they stand up of the seat,
but because how motivated they are.”
Verbal
warming

 ..“While the teacher puts the red card, students do
not seem to realize what the teacher is doing, but
one of the students reaches to look at his name and
he asks the teacher why he got the red card and the
teacher tells them “because you continued playing
around, when I told you to stop” the teacher reaction
had an important decision to put the card and she did
not say anything back to them and continuous with
the class, with the teacher's behavior they stop their
misbehavior and they continue writing in their piece
of paper.”
 …“Then the teacher tells the student "if you keep
with this behavior I will change your seat " then with
that warning, the child seems assumes a different
attitude and this time the child starts a good
performance

to

the

point

that

he

begins to

participate.”
 “While the teacher is doing an activity, a child
suddenly begins to playing around with another
partner with his notebook, so the teacher gets upset
and approaches them to stop messing around and to
ask them for attention. She takes away the notebook
and they stop messing around.”
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 …“The teacher says: “I‟m going to give you a red
card if that disruptive behavior continues”, then the
students seem to see that the teacher is talking very
seriously and they stop messing around. Some of
them begin to tell the teacher "teacher, I want to
participate to earn a green card.”
Teacher
roles

 …“The teacher continues with her class but this
student

stands

up

and

he

continues

with

misbehavior, in this moment the students says
“TEACHER! “Jorge continues upset” and the teacher
gives red cards to both students then the teacher
tells the student in a very firm tone "if you keep with
this behavior I will change your seat" then with that
warning, the child assumes a different attitude and
this time the children starts a good performance to
the point that he begins to participate.”
 …“The teacher gives students a quiz to wrap up the
unit, when the teacher gives the quiz to her students
she says “please silence …because this is individual,
please…” after that, the teacher puts on the
blackboard a red card to (Leidy Cubides) because
she speaks out of time during the exam also to
(Jeison Ruiz) for the same reason and he says “what
did I do?” And the teacher answers “this is an exam
and this is not time to speak”
 …“The teacher says “at the end of the class you
have to make a little reflection about your bad
behavior because you affect the good environment
and the development of the class”.
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 …“When the teacher explains this activity, one
student gets out of seat and throws a desk. In this
moment the teacher turns and says “what happened
with you?. Do want to go out and talk to the
director?” The student gets upset, sits and he starts
working after that.”
 …“Also while the teacher is explaining, two students
are not in their seats, they are not paying attention.
One of them started playing with a pencil that they
had in the hand. The teacher takes the pencil she
tells them "if you do not pay attention to my
explanation I won‟t explain again and I won‟t return
the pencil" then the children are silent, pay attention
to the teacher and they seem to be encouraged to
participate.”

The previous chart with some fragments taken from the journal can help to
elucidate how effective the GCS is, however it is necessary to analyze each category
that resulted from the journal analysis.

1.

Rules inside the classroom

First of all, rules can be defined as a set of limits around students behaviors
established at the beginning of any activity or class to make possible the learning
process improving the classroom environment.

Rules inside the classroom is an important factor that based on journal
excerpts makes possible the GCS as an effective tool to decrease disruptive
behavior since students can practice and improve their learning environment as the
4th September of 2009 that was the first class using the strategy:
“The teacher showed to the students the colored cards, which are red, yellow
and green, so the teacher explains them what is their functions within the
91

class. To make sure that students understand the explanation of the last
class, the teacher asks the students if they remember the use of them. The
Teacher asks again to students what is the function for each one of the cards
and some of the children remember that the red one is when a child has a
disruptive attitude and still continues with the same behavior, but other
students do not have any idea about the meaning of the cards.” (Entry 2)

This entry tries to recognize the explanation and maybe the negotiation about
what kind of rules students must follow so as to have a positive impact in the
development of the class as Slicker‟s (1998) mentions that teachers must implement
some rules and procedures for improving the student behavior and academic
achievement.

That is why in the GCS the classroom rules were established since the
beginning so as to let students reflect and participate actively in their own learning
process. When rules and procedures are no established, teachers have to create
them, so as to generate a positive atmosphere. When rules are not clarified since the
beginning, it is hard to expect that students behave positively over time, because the
patterns that are followed by students are not related to positive discipline.

On the other hand, another important fragment from the journal was on 4th
September of 2009 that shows the importance of rules to apply the GCS strategy:
“In this moment one student asks a question about the red card, he says;
“¿teacher what happens with the red card?” The teacher answers this
question; “if you have bad behavior you should make a little reflection about
your misbehavior.” (Entry 1)

In this situation, teachers decide what behavior is needed and assertively
teach to monitor and provide consequences rewarding or punishing behaviors as
appropriate. Those consequences can be labeled as a fundamental effect of every
action, but when those consequences are not immediate, there is no a strong
influence in the inappropriate behavior that is going to be reduced as Deitz &
Hummel (1978) argue.
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As this project is based on behaviorism theories, consequences of rules are a
good example about Skinnerian theory, applied behavior analysis (Skinner, 1953),
and the management strategies of assertive discipline (Canter & Canter, 2001).
Those theories can support the importance of establishing rules inside the classroom
and how rules seem to decrease misbehavior.

The following excerpt indicates how GCS using rules can take immediate
results as lesson on 12th November 2009.
“The class presents some problems because in the case of two students
named Manfer Faternina and Jhon Quintero who obtain a yellow card,
because they do not start the class in silence, for this reason the teacher puts
the cards and they seem to realize that in the classroom there are classroom
rules to follow. Then, when those children look at their names on the board
they immediately go to their seats.” (Entry 8)

During the GCS application as the journal recorded some students wanted to
prove the teacher‟s limits doing the opposite rules as the 23rd October in the English
lesson:
“…Although this student doesn‟t pay attention to what the teacher said. The
same girl gets a red card to be standing on the chair, after this the girl
continues and she left the classroom without permission, for that reason the
teacher stops the class to remember to them the rules, about leaving the room
without permission.” (Entry 5).

It could be a good opportunity to realize the consequences, since this student
seeks to undermine the authority but the teacher needs to be consistent to make
effective the rules established at the beginning, in this way students understand that
rules are created to comply with them.

When clear rules are established, it is essential to enforce appropriate
consequences for infringement of rules, in order to make understandable the effect
that every action has in the classroom and It GCS case many students as the journal
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excerpts show with the use of rules and consequences started to decrease their
disruptive behavior.

2.

Verbal warming

This category of analysis can be defined as a set of called attentions or
comments that teacher says in order to decrease a disruptive behavior accompanied
by firm teachers‟ attitudes.

During the journal analysis this factor shows an impact to the students and it
indicates the importance of using them to make effective the application of GCS, as
the following cases during the intervention on September the 4th:
“After that, another student gets a yellow card because she is playing with
objects and stands up. She wants to watch some pictures in a magazine and
the teacher says: “if you continue with your disruptive behavior I will give you
a red card in this moment” all students turn to look at her and then everybody
was quiet. “In this moment there are different groups spoken and teacher
puts on the blackboard some yellow cards and students in this moment
change their bad behavior.” (Entry 1)

This fragment shows and reaffirms the position of many authors about the
importance to develop an action plan to decrease disruptive behavior. For the
purpose of that action plan, Morgan (2008) exclaims that responding correctly to an
incident of inappropriate behavior is vitally important. He also mentions that teachers
always have to express and address the behavior through to gain the child‟s respect.
But before this can happen teachers must begin to make conscious the students
about their own behavior to ensure an effective and positive outcome in the case that
this verbal warming does not make the expected effect.

Students can react through different ways, some of them can listen to the
teacher‟s comments and immediately change the disruptive behavior show in this
situation on 4th September 2009.
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…“Then the teacher tells the student "if you keep with this behavior I will
change your seat " then with that warning, the child seems to assume a
different attitude and this time the child starts a good performance to the point
that he begins to participate.” (Entry 1)
On October the 23rd as an excerpt show:
“…The teacher asks to do the activity or she will put a yellow card, so they
stop to talk and begin to do the exercise....” (Entry 5).

But when students undermine the authority, the verbal warming is not the best
way to decrease disruptive behaviors. But in the case of GCS strategy, students
understand the consequences for that reason they obey to verbal warming and it
seems to make possible the effectiveness of this strategy.
3.

Teachers’ skills

Teachers skills can be defined as all the attitudes and abilities that teachers
must have to control discipline problems in the classroom as consistency, authority,
respect, open-mindedness, and impartiality, but the most important aspect as Lasley
(1994) recommends for teachers through the following skill areas: the first one is an
ability to develop and implement specific classroom rules; the second one is an
understanding of when and how to use both low and high profile discontinues in
dealing with student‟s misbehavior and finally an ability to use parents as a resource
in dealing with chronic severe misbehavior.

All those last aspects take an important place to the effectiveness of the GCS
as some excerpts show the first ability that is to develop and implement specific
classroom rules such as this one on October 30 th
“Jhon Sarmiento gets a yellow card because he does not listen to the teacher,
he only plays with a costume, when he receives the yellow card, he is
surprised, he just looks at the card and the teacher simply puts the card on
the board, but the teacher continues explaining the subject which is to make a
review of adjectives.” (Entry 6)
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According to McCaslin (1998) classroom interventions usually require
teachers to utilize some behavioral strategies to respond to disruptive behavior, to
encourage positive behavior and to teach children new skills. In the last fragment the
teacher makes a decision to control the lack of attention evidenced and the child do
not refuse to the teacher criteria, since they have previous rules that they have to
respect. The last situation can demonstrate that when the teacher is using the GCS,
it can promote new skills in the students not only in the academical performance but
also generating personal contributions like respect for the authority.

The third skill defined by Lasley (1994) as an ability to use parents as a
resource in dealing with chronic severe misbehavior, teachers also have to know
when to use the principal or director authority, since some students change their
behavior with this authority image, such the reaction of one 402 student on 2 nd
October 2009 :
…“When the teacher explains this activity, one student gets out of seat and
throws a desk. In this moment the teacher turns and says “what happened
with you?. Do want to go out and talk to the director?” The student gets upset,
sits and he starts working after that.” (Entry 4)

In the following journal excerpt, it is shown how a teacher can understand
when and how to use both, low and high profile discontinue in dealing with students‟
misbehavior in some simple situations since those simple behaviors without a
properly correction can be a huge misbehavior problem in the future. This situation
was recorded on 12th November 2009
…“Also while the teacher is explaining, two students are not in their seats,
they are not paying attention. One of them started playing with a pencil that
they had in the hand. The teacher takes the pencil she tells them "if you do
not pay attention to my explanation I won‟t explain it again and I won‟t return
the pencil" then the children are silent, pay attention to the teacher and they
seem to be encouraged to participate.” (Entry 8)
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This situation reaffirms the importance of teacher attitudes and skills to deal
with a disruptive behavior, to this teachers´ description Kariuki (2009) quoting
EENET Asia Newsletter (2006) mentions “teachers have control over many factors
that influence motivation, achievement and behavior of their students, teacher
professional development focusing on classroom management will enhance
teachers‟ skills and performance in the classroom”.
Alike, Kizlik (2009, p. 4) mentions that: “skills such as effective classroom
management are vital to teaching and require common sense, consistency, a sense
of fairness and courage. The skills also require that teachers understand the
psychological and developmental levels of each student, because as educators, we
are obligated to educate the “whole” child”

To conclude teachers have to go beyond their traditional roles as Jamie
McKenzie (1998) mentions in his article The WIRED Classroom: a list of the roles of
a teacher in which the teacher is circulating, redirecting, disciplining, questioning,
assessing, guiding, directing, fascinating, validating, facilitating, moving, monitoring,
challenging,

motivating,

watching,

moderating,

diagnosing,

trouble-shooting,

observing, encouraging, suggesting, watching, modeling and clarifying.” Teachers
also have to develop different skills or abilities to deal with students‟ misbehavior as
this research project shows how through GCS teachers can develop some important
skills as teachers can apply variants and take decisions based on students‟ reactions
with GCS or any plan to decrease misbehavior. The effectiveness of any action
could be reduced if the teacher does not develop properly attitudes and skills.

4.

Engaging activities

To be clear, the present category was found in the journal analysis despite the
fact that engaging activities is not closely related to the role of GCS, it was found as
an important factor that seems to influence the application of GCS in a positive way.

The following extracts show how students cannot resist participating and
enjoying with fun lessons, it was during the lesson on September 16 th:
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“In this activity children are glad and excited with the exercise to participate
more than one, because they stand up of the seat, but for the motivation that
they have. (Entry 2)

Children really enjoy learning through games, songs and role plays. It was
evident during the observation of lessons of the intervention class, It brings up the
idea that is difficult for students try to make resistance to participate, an example of
this on October 23rd was recorded that: “in the class of today it is evident that
children are very excited in class and everybody speaks all at once” (Entry 5).

As students manifested in the previous situation how the use of fun activities
motivated students to learn more about the topic and how it improved the students
participation since many students felt shy to make a mistake in public, for that reason
teachers should reinforce positive behaviors like participation and collaboration.

As Jean Warren (2010) mentions that music can strengthen children's minds
and serve as a fundamental skill of learning. Music also develops children's sense of
patterning and memory skills. Some authors affirm that music stimulates brain
connections and can actually make children smarter. If teachers know the
importance of fun and engaging activities, maybe teachers try to do it with more
frequency and specially some teachers who have misbehavior problems in the
classroom.

This category has many positive aspects and during the different comments
and students reaction they really enjoy lessons with games and it helps to put more
attention in class, in this way disruptive behavior is decreasing significantly. It was on
October 23rd
“Teacher has to take the control and make decisions to finish the activity
successfully; after the teacher is in trouble because she has to do an activity,
in which most of the students have to stand on the seat and go to the
blackboard, but everybody wants to participate and in some moment all
children were standing, then the teacher said loudly: “everyone has to sit
down or I am going to stop the activity” after children were engaged with the
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activity which consists in learning new vocabulary and make sentences with
these new words that are in flashcards.” (Entry 5)
On November the 6th an engaging activity can show some details about the
possible effectiveness of GCS as an important extract in this day show:
“The class is dynamic as some children are cooperative and interested most
of the time” (Entry 7).
The previous situation shows how engaging activities promote participation,
collaboration, attention while students learn a lot of vocabulary and at the same time
help to decrease disruptive behaviors to change it into positive behaviors.

Finally all those observations and information about fun and engaging
activities inside the classroom had a huge impact in the effectiveness of the GCS
providing teachers an idea about material‟s importance, also that activities need to
be created according to the students‟ ages, likes, hobbies, and interests. In this way
students can change some behaviors, as it was showed during some effective
lessons in the application of the GCS.

99

8. CONCLUSIONS
The purpose of this research project is to decrease children‟s disruptive and
encouraging a positive learning environment with fourth grade students at Francisco
de Paula Santander School. The study proves that the use of the Green Card
System is an effective strategy. Because, teachers need to identify student
problems, establish the cause of student issues and provide an appropriate solution
for that reason, when teachers use some strategy or in this case Green Card System
can support the changes in misbehavior issues; since the students relate
immediately the cards with some consequences, so teachers can evidence the
decrease in misbehaviors problems, because teacher need create a good learning
environment that active the self motivation for help to students with their learning. In
this way, with the right goals, preparation and strategies all types of teachers can
effectively deal with disruptive students Taking into account that teachers and
students have different expectations, experiences, goals, attitudes, and personalities
to the classroom. The post-intervention results come from the student's behavior as
disruptive conduct diminished through applying such strategy during class.

During the pre-intervention, some categories were mentioned according to the
students' behavior which prompted the misbehavior. For instant, being out of their
seats was the misbehavior that was present most of the times. This group (402) also
presented lack of attention along with other behaviors shown in the classroom such
as playing with objects. Those types of behavior were affecting the class process,
teacher performance and also that misbehavior can affect a good class environment.
After the intervention the group 402 shows a change in the average time because
when teachers researchers apply post intervention observation instrument and take
some notes although of journals. Because the aim of the project is to give teachers
an opportunity to explore, examine and know Green Card System and teachers has
the opportunity to develop tools and strategies into the classroom.

The use of the "GCS" within the participant group became effective for the
classroom management in order to decrease discipline issues and it was a good tool
for encouraging a positive learning environment as during the intervention there was
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evidence of a positive change in the students' behavior whenever this strategy was
implemented. This can be seen in the graphics and the percentages related to the
misbehavior level.

The use of the journal was a key tool regarding the most significant
information such as student‟s behaviors, teachers‟ attitude, as well as the teacher
and students‟ reaction during the classes according to the descriptions.
This effort must begin with a new point of view in classroom management
tools or strategies.
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9. LIMITATIONS

During the research process there were some factors that became limitations
while the teaching practice was taking place. “The Time" was the major restriction of
this research. A class of fifty minutes of English a week was not the sufficient time for
this research. Additionally, it affected the collection of data through the application of
the instruments too, because there was not the adequate time during the class and
besides, the observations and the use of the system for this research project were
too short.

Moreover, there were not resources such as a text books to work, because
the research took place at a public school where the state does not provide a text
book for each student and the families of these children cannot afford a book for the
class either.

Additionally, the literature review related to classroom management was not
easy to find in Colombia. Unfortunately, in Colombia there is not enough research
about misbehavior. Because in schools of Education do not take into account this
problematic inside a curriculum to train teachers and students about behavior.

Finally, all the issues mentioned above constituted limitations at the time to
apply instruments, to collect data, provided a little information to the development of
the English classes.
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10. RECOMMENDATIONS
For many years, some teachers have had to deal with students‟ misbehavior
issues, and that sometimes the teachers themselves do not know how to act in
situations of misbehavior, that is why teachers do not have information on how to
deal with some behavior, and teachers cannot develop an appropriate classroom
management. Therefore this research project recommends to in-service-teacher and
pre-service teacher to develop methodologies that help teachers to decrease
misbehavior inside the classroom.

In addition, teachers must implement the methodological action every day or
frequently so teachers can see a major positive change, this means that the teacher
must be consistent with the use of any methodology, since students can become
familiar with the same methodology, also that students can be aware that the
methodology applied can give students a possibility to change different types of
behaviors so as to improve the classroom environment and in this way, the teacher
and students can develop normally the classes.
Finally, some schools

sometimes ignore misbehavior issues which are

evidenced by students, such as being out the seat, speaking out the time and others,
that can affect the develop of the class. Therefore, it is essential to give a
recommendation that most of schools may give teachers training to deal with those
issues, since teachers do not often know how to act against students‟ misbehavior
which can influence the class development and also the students‟ learning.
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11. ANNEXES
11.1. Pre intervention observation instrument
CATEGORIES LACK OF
OUT OF SPEAK OUT UNDERMINIG
ATTENTION/ SEAT
OF TIME
THE
OFF TASK
INSTRUCTOR
AUTHORITY
DATE
************ **************** ***
21-APRIL
**
28-APRIL

**

*******

**
*************

05-MAY

*****

******

************

12-MAY

***

*********** ************

19-MAY
26-MAY

***
**

*****

********

****

****

VERBAL PLAYING WITH
OR
OBJECTS
PHYSICAL
THREATS
****
*

**

**
**
******

**
**

***
**

11.2. Post intervention observation instrument

LACK OF
OUT OF SPEAK OUT UNDERMINIG
CATEGORIES ATTENTION/ SEAT
OF TIME
THE
OFF TASK
INSTRUCTOR
AUTHORITY
DATE

VERBAL PLAYING WITH
OR
OBJECTS
PHYSICAL
THREATS

******

********

*

****

*******

*********

*

****

***

**

*******

**

*

23 OCTOBER
30 OCTOBER

06
NOVEMBER
12
NOVEMBER
13
NOVEMBER
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11.3. Journals
JOURNAL 1
04/09/ 09
8:15 AM
How effective The Green Card Strategy System is as a classroom management tool
to decrease disruptive behavior and encourage positive learning environment with
fourth grade students at Francisco de Paula Santander school?

DESCRIPTION OF THE CLASS

ANALYSIS

In the warm up the teacher enters in the
classroom and says "good morning" The
class starts when the teacher Andrea gives
to the students a questionnaire with seven
questions about how students perceive their
behavior in the classroom. Then, the
students should answer seven questions in
an activity. So far, the teacher does not use
the cards, only the students raise their
hands and ask about the cards and how
teacher applies the use of them .

At the beginning of the class we perceive some
issues with misbehavior which are obvious from
the first day. For that reason the teachers
researchers think about the application of this
strategy called “ The green card system”.

Also, they were not motivated with the class
because in this day they had much homework and
some of them were tired.
When the students have bad behavior in the
classroom this affects in a negative way
the environment, the learning process and other
After that, the teacher explains and shows to meaningful things.
the students colored cards, such as: red,
yellow and green, so the teacher describes
the function and the use of the cards in
The following is a brief excerpt from the
the classroom.
description .Look at this situation: after the teacher
gives a yellow card to Leydy Cubides because
The teacher explains that the yellow card
she speaks out of time and stands up from her
means a warning; the green card is used
desk all the time, she says to the teacher “why?‟.
when the students have a good behavior and But her attitude was rude and
red cards are for misbehavior. The red one is disrespectful. Students should improve not only
when a child has misbehavior and is still
their attitude but also improve the behavior into
disrupting. In this moment one student says the classroom. Because this affects to their
“ I have a question about the red card” the classmates. According to Moranda:
student continues saying: “teacher what
. “When children are disruptive in the classroom it
happens with the red card?” Teacher
can cause a lot of problems for their classmates
answers this question: if you have
and their teachers” (Moranda, 2007). Misbehavior
misbehavior you should make a little
affect not only their own learning and behavior,
reflection about your bad actions.
but also
their classmates.
The class continues in order to learn new
topics and make sentences with these new “Classroom management will not make your
words and develop some activities on a
students hate you. On the contrary, students will
piece of paper.
respect you more and be more enthusiastic about
When the teacher says some rules and gives learning when they see you are serious about
an explanation about the topic, two students education.( McCaslin) Several of the students
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stand up and they start a game with some
expressed their thoughts in front of a situation of
objects, the teacher turns and she says
misbehavior. The students show us serious issues
please sit down and they sit down but they of misbehavior for example: Jeison Ruiz for the
keep speaking and the teacher says “you
same reason and he says “¿what did I do?” And
speak all the time” please, so the teacher the teacher answers “this is an exam and at this is
shows a yellow card but they continue
not time to speak” after he continues talking
speaking, in this moment teacher chooses during the quiz and teacher puts the red cards and
the red card and put it on the blackboard.
he asks the teacher “why?” Teacher says because
While the teacher puts the red card, the
you have some issues of misbehavior. The
students do not realize what the teacher is student says “I AM NOT A PROBLEM!” He
doing, but one student look at his name and answers in a rude way. So the teacher gives a red
he asks the teacher because the red card
card.
and the teacher tells them “ Why are you
The Students who received some red cards for
messing around, when I told you to stop” the misbehavior should complete a reflection and talk
teacher reaction is crucial decision to put the about it with the teacher.
card and she did not say anything back to
them and follows the class, with the
teacher's behavior they stop their
Look at this situation: “teacher turns and she says
misbehavior and they continue writing in their please sit down and the students sit down but they
piece of paper, because they understand
continue speaking and the teacher says to a
that this red card to bring consequences to student: “you speak all the time, please”, so after
hem and once made the decision, they do teacher gives a yellow card to Leydy Cubides
not to continue talking and and they show a because she speaks out of time and stand up
different attitude toward the class, because from her desk all the time and she says to the
the teacher makes no effort to control the
teacher “why?” And her attitude is rude and
situation and she continues her class in a
disrespectful. In this case the teacher combined
good way.
The strategy and takes the control of situation.
After, the teacher gives a yellow card to
After some students blow to another students
(Leydy Cubides) because she speaks out of and the teacher says “please, what happen with
time and stands up from her desk all the
you? Respect me in my class sit down” and the
time. Moreover her attitude is rude and
teacher continues with her class but this student
disrespectful. After other students blows to stands up, so he continues talking with his
another students and teacher says please
classmates... students say “TEACHER!”
what happen with you? Respect me in my
“Teacher he continues upsetting” and the teacher
class sit down and teacher continues with
gives red cards to both students”.The reaction of
her class but this student stands up and he the students was to stop with their misbehavior
continues with his misbehavior, in this
and they begin to work in their piece of paper .In
moment the students say TEACHER!
this situation basically the teacher is using the
“Teacher Jorge continues upset” and the
strategy for taking of control.
teacher gives red cards to both students then
the teacher tells the student: "if you keep
One of the biggest challenges for teachers is
with this behavior I will change your seat " when there are a lot of issues with misbehavior,
then with that warning, the child assumes a redirecting the classroom, when the teacher wants
different attitude and this time the children
to carry out her or his lesson plan without
start a good performance to the point that he interruptions. This situation can be observed in the
begins to participate .
next argument:
“The teacher says some rules and gives an
The teacher continues with her class which explanation about the topic. Two students stand
consists in a little text and complete some up and they start a game with some objects, the
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information; after the teacher had reinforced
the topic, the pronunciation, intonation and
another things but in this moment there are
different groups speaking and the teacher
puts on the blackboard some yellow cards
and students in this moment change their
behavior .

teacher turns says “please sit down” and they, but
they continue speaking and the teacher says “you
speak all the time please”, so the teacher gives a
yellow card but they continue speaking. In this
moment teacher chooses the red card and put it
on the blackboard. They stop their misbehavior
and they continue writing in their piece of paper.

The teacher makes a quiz to close the unit, In this classroom there are some issues about
when the teacher gives the quiz to her
disruptive behaviors such as, speaking
students she says “please silence …because out of time, and playing with objects...
this is individual, please…” after that, the
but the teacher‟s reaction was good because she
teacher puts on the blackboard a red card to had clearly defined the strategy and her reaction
(Leidy Cubides) because she speaks out of was according to her lesson plan because she
time during the exam also to (Jeison Ruiz) has a control. Basically teacher‟s strategy
for the same reason and he says “what did I decreases misbehavior in her classroom and she
do?” And the teacher answers “this is an
obtains good results with this because, the
exam and this is not time to speak” after he students stop their misconduct and it turns in
continues talking during the quiz and teacher teacher talks and reflections in order to improve
puts the red cards on the blackboard and he learning, and environment. Students become
asks the teacher “why?” Teacher says
aware about their misbehavior by assuming
because you have some behavior issues.
positive behaviors. Some studies can argue:
The student says I AM NOT A PROBLEM!
“The most effective ways to develop a
He answers in a rude way. So the teacher
positive supportive classroom environment is by
gives a red card again.
focusing on recognizing and affirming
The Students who received some red cards positive Behaviors rather than correcting and
for misbehavior should complete a reflection redirecting negative behaviors” (Mitchem, 2005).
and talk about it with the teacher.
According to what Houghton said:”However,
student on-task behavior is shown to increase
Finally, the teacher puts on the
through the use of positive management
blackboard some green cards for the
strategies rather than the use of disapproval”
following students: Jayson Ruiz, Neila
(Houghton et al., 1990). This kind of students will
Sanchez, and Manfred Paternina because acquire good results in the educational context
they participated and paid attention
because they have skills, critical thinking and
during the explanation. As the teacher puts appropriate behavior into the classroom.
the cards to the students, their reaction is
For example: The students Jayson Ruiz, Neila
happiness, because they know that had
Sanchez, and Manfred Paternina obtained green
performed well during class time when other card, because they participated and paid attention
students realize they are calm for the teacher during the explanation. This was great for them
to put them their green card.
because they obtained congratulations for their
Good behavior.
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JOURNAL 2
16/09/09
8:15 AM
How effective The Green Card Strategy System is as a classroom management tool
to decrease disruptive behavior and encourage positive learning environment with
fourth grade students at Francisco de Paula Santander school?

DESCRIPTION OF THE CLASS

ANALYSIS

In the previous class, the teacher shows the
students colored cards, such as red, yellow
and green, so the teacher explains to them
what their functions are within the class. To
make sure the students understand the use
of the cards, the teacher asks the students if
they remember the use of them. She asks
again to the students what the function is
for each one of the cards Some of the
children remember that the red one is when
a child have a misbehavior and still
continues with the same behavior, but other
students don't have any idea about the
meaning of the cards.

It is essential that the teacher introduces an
explanation about the strategy and every time the
teacher remembers the students the meaning of
the use of the colored cards. The explanation
might be given at the beginning of the classes.
Also it was seen at the beginning of the class that
the students were with the expectation about why
these cards (red, green and yellow) had their
names. So they were curious, and the teacher told
them ”you will be given during the development of
the class”.

Besides, the teacher must properly handle the
While the teacher is doing an activity, a child cards so children can understand their use within
suddenly begins to play with another
the classroom. She cannot only explain that the
partner with his notebook, at this moment the yellow is a warning, but to implement the cards
teacher puts two yellow cards on the board have a meaning for them and so the same
and the students look at them and the
students can see and reflect on their own
teacher continues with the lesson. Five
behavior. So it improves not only their attitude but
minutes later, the students stay quiet and
also improve the environment in the classroom. In
they look at their partners while they are
this case when the teacher a firm attitude toward
developing an activity. So the children stop students and what the teacher says is not a joke,
playing, thus the teacher shows them a
children can adopt another attitude, for this
funny pictures and they get excited they
reason the class developed a normal way with a
want to participate and with that activity
better environment.
changes slightly the negative environment
that had previously.
At the end of the lesson the children could
understand that each consisted of colored cards
also the teacher was able to maintain order during
After about 15 minutes, the teacher realizes the class to explain in detail the strategy card and
that children have changed their behavior, has authority to give the class normally without
thus the teacher can do the activity. It
any disrupts during the development of the class.
consists on answering some questions about
personal information that the teacher asks to
some of them, for example: the teacher says
to Jhon "well Jhon tell me when is your
As it is evident, when the teacher does the
birthday? Although he does not remember activity and some students has the disposition to
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how to say “my birthday is” in English, but he take part in the exercise that the teacher does. But
wants to know, so he asks to the teacher and those good behaviors don't occur or don't appear
she says to him how to say that and how to in all children, because some of them have
pronounce it as well. In addition, the teacher different reactions or interests for the things that
notes unlike the first class they have more
are happening within the class.
participation and they want to know much
more about the activity. While the teacher is
seeing those changes of behavior, the class
is developed in a better way, she teaches
them to learn.
It is necessary for the teacher to make use of a
good manage of the class. McCaslin (1998) points
Later the teacher has another activity using out that the teacher must know how to have an
the same topic “personal information”. It is
appropriate classroom management besides, the
about a child saying his or her age in English teacher has a control over the students and so her
and another classmate has to say what
or she can create and conducive the student to a
another child says. In this activity children
successful learning.
are glad and excited with the activity. They
repeat and participate that they stand up of
the seat, but for the motivation that they
have.
Then the teacher has to calm them and she
says to everyone that they have to stay in
the seat to continue with the activity, since if
they continue like this, the teacher will have
to stop the activity she are doing, to continue
with an evaluation as punishment for such
behavior, then to hear the students on this
assessment, all sit in their chairs without
protest, the teacher's look at them and
continues with the class planned.
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JOURNAL 3
25/09/ 09
8:15 AM
How effective The Green Card Strategy System is as a classroom management tool
to decrease disruptive behavior and encourage positive learning environment with
fourth grade students at Francisco de Paula Santander school?

DESCRIPTION OF THE CLASS

ANALYSIS

Clothes and accessories
The class starts with some students running
around the classroom. The teacher comes At the beginning of the class we can perceive that
into the classroom and says “Good morning, the students draw away the attention in the class
please sit down, and take out your
which could show us a lack of self-control in the
notebooks please...” she says:
classroom.
“I want to begin the class today. In this
moment the teacher takes out some pictures For instance students speak out of time balanced
about clothes and accessories, she gives the against taking into account of previous
students two activities. First they have to
intervention. For that reason, the teacher should
complete information in a listening exercise establish clear and consistent rules in the
and then in the second part they have to
classroom about the behaviors that are
match it with some other information.
acceptable and the ones that are unacceptable.
The teacher continues explaining, when
Jhon Sarmiento speaks out of time and when As an illustration, speaking out of time, not paying
the teacher asks him “what do you do?” she attention undermining the instructor authority are
asks, “Jhon what do you have to do with this categories that show the frequency of a child
pictures?” Simply, the student says “we do disruptive behavior which are identifiable
not know teacher” and she moves on with
Because when the student gets a card. Also, the
her explanation.
experimental group had and evident and a
After this, the teacher gives yellow
significant change in the behavior because the
cards as warnings to Manfred Paternina and students remember the meaning of the cards.
Jhon Romero because they speak out of
time that is why the teacher tells them over We believe that several factors contribute to the
and over again that silence please, they are increase of disruptive behavior .Meanwhile; we
speaking out of time, then the children know consider that the strategy could be a good tool for
it is wrong what they do and they just sit, but taking control in the classroom.
scolded face, so the teacher continues with
the activity that was interrupted.
Students modify their thoughts or points of view
about their behavior for the same reason students
The students pay attention when the teacher should make a reflection in the classroom.
explains the topic.
This class had some issues of disruptive behavior,
Also, one student is speaking with her
for instance: Jose Yañez, who speaks out of time
partner, immediately the teacher puts the
playing with objects; but the teacher took control
yellow card on the board, as usual but they on this situation.
continue with this behavior, then the teacher
puts two red cards and at this time the
According to McCaslin (1998) “Classroom
students pay attention to one partner who is interventions usually require teachers to utilize
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participating in the lesson. At the end of the
class, the students make a reflection and
they recognize that they were speaking most
of the time and their attitude was not the
best.

e behavioral strategies to respond to inappropriate
behavior, to promote positive behavior, and teach
new skills in children”. This situation shows us
how the reflection could change thoughts and
behaviors. “One student makes a reflection about
his misbehavior. He wrote his reflection and talked
In the last part one group is playing with
about it with the teacher. “Many studies have
some objects and the teacher shows yellow demonstrated the effectiveness of classroom
cards to Jibel Quintero and Michael Urbina interventions to improve outcomes for children
.The teacher continues talking with her
with persistent behavior difficulties” (e.g. LIFT,
students but the students Quintero and
PATHS).
Urbina continue speaking and for that
reason they obtain red card, because
The teachers play a critical role in implementing
when the teacher explains the topic they do behavior management strategies in the
not pay attention for being playing with
classroom, because they give the students rules
objects. The teacher says “at the end of the and steps to follow.
class you have to make a little reflection
about your misbehavior because you affect
the good environment and the development
of the class”. The teacher takes a CD which
contains a song about clothes and
accessories. She writes on the blackboard
some words such as: gloves, scarf, shorts,
and sunglasses. She explains about the
weather and some words to repeat word by
word in this moment, Jose Yañez and Jesus
Rodriguez obtain yellow cards, because they
show lack of attention in class. These
students have serious issues with their
attention and concentration and speak all the
time with their partners, also the teacher
gives a yellow card to Johan Sebastian. The
teacher puts on the blackboard the red card,
but he continues with his disruptive
behavior, for that reason when the class
finishes he will make a reflection about his
misbehavior. In this case, the student
shows undermining the instructor
authority, as well as Jose
Yañez, who speaks out of time, then the
teacher has to use the yellow card and later
the red one. After that the teacher finishes
the activity she gives yellow cards to Julian
Acosta and Laura Espinel, because they do
not participate in all activities since they are
just talking to them, when they see their
names on the board with a yellow card, and
one of them timidly approached the teacher
and she said "why? The teacher puts me a
yellow card if I was attentive to the activity,
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then the teacher answers, "because you are
not working" Then the girl sits back his seat
as reprimanded and the teacher continues to
the class and the rest of the class began to
participate.
The teacher is excited for giving them a
green card at the end. They receive
green cards feeling very enthusiastic. And
teachers say “you must feel motivated to
participate and you should work during all
the activities and you must show me that you
want to learn”.

Finally one the student makes a reflection
about his misbehavior and he talks to the
teacher about it, he says: “I do not think that
speaking is misbehavior. I disagree with
this.”
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JOURNAL 4
02/10/ 09
8:15 AM
How effective The Green Card Strategy System is as a classroom management tool
to decrease disruptive behavior and encourage positive learning environment with
fourth grade students at Francisco de Paula Santander school?

DESCRIPTION OF THE CLASS

ANALYSIS

The class begins very quiet. The teacher
This description presents some bad behavior that
starts with an activity with the same topic
was seen on some students. Behaviors such as
from last class: clothes and accessories
lack of attention, playing with objects, but it is
which consists that a child says his or her
important to underline that students want to
clothes and accessories in English and
participate and are motivated to realize each
another classmate has to say and repeat it activity.
word by word. When the teacher explains
this activity, one student gets out of seat and In this situation where one student shows lack of
throws a desk. In this moment the teacher
attention/ off task when the teacher explains the
turns and says “what happen with you. Do
topic. In this case of disruptive behavior the
you want to go out and talk to the director?”. teacher researcher can observe constantly a
The student gets upset, he sits down and he change of behavior. Misbehavior can be seen as:
starts working after that.
"The consequence of students‟ adjustments
Later other students obtain a yellow card on problems, their negative attitudes toward the
the blackboard because some of them are teacher and the class" as Phi Delta Kappa (1977)
playing around and they make much noise and this affect mainly the development of the
with notebooks and pencils and play with
class.
them, then the teacher gets messed around
with them, but staying calm and she takes
This paper reports in some cases the
the objects because those produce much
effectiveness of this study.
noise and can distract other students. so
It evidences a change in their previous behavior.
without noise students can concentrate and
be more attentive to the activities.
Basically, the teacher has a good strategy and
Also, Jose Yañez and Jesus Rodriguez
techniques with the following characteristics, for
obtain yellow cards because they are looking instance:
at the window and consequently they are not Students became aware of their behaviors in the
paying attention to the teacher‟s explanation. classroom.
These students have serious issues with
The teacher researchers believe that this
their attention and the teacher gives them
intervention can be an important part of a
yellow cards, as it is expected to be, the
successful classroom management
students change their attitude and pay
program.
attention to the lesson.
As well as, Self-evaluations when a student
After that, the teacher explains that is
monitoring his or her own behavior.
noteworthy and significant to have a good
behavior and the teacher says that she will Moreover, students show some misbehavior like
give a gift to the student that gets more
lack of attention, or speaking out of time.
green cards, always that the teacher gives a
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green card they immediately change their
When get out of the way the class student were
behavior and they have more acceptance to given a reflection sheet to determine and reflect
participation and development of the class. about their misbehavior because it is significance
that students aware their perception about
The next activity consists on drawing some misbehavior and accepted rules hurriedly.
pictures and put them with information of the
listening. The teacher says: if you do not do Students have a huge difference in the changes
it, you could get a yellow card. The activity that children experience every day, including
has been interesting, because all the
some students who used to talk a lot and not to
students want to participate and to pay
pay attention. But with the time they were more
attention. They have participated and they concerned about having a positive participation
should write on board.
during the class.
The teacher explains other topic later, about
professions. She asks some questions and
writes some sentences. One student
shows lack of attention/ off task
when the teacher explains the topic some
student gets a yellow card. That is why that
child who is in the back of the classroom
and wanders over, so what changes the
teacher chair where you can pay more
attention to the class, so the child no longer
is easily distracted and the teacher can
develop properly class Without that she has
to stop class and worry about child
misbehavior.
Also, another student attains a yellow card
by standing up when it doesn't take place.
Likewise another student gets a red card
because he shows misbehavior and speaks
out of time during the development of the
activity, both children when receive the
cards, they do not ask to the teacher, also
they do not look at her, they just take the
pencil and began to write on the notebook,
the teacher only says "excellent" to them.
After that, another student gets a yellow card
because she is playing with
objects and stands up. She wants to watch
some pictures in a magazine and the teacher
says: “if you continue with your disruptive
behavior I will give you a red card in this
moment “all students turn to look at her and
then everybody was quiet.
After a while, another student shows
misbehavior because he speaks out of time
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and he shows also lack of attention/off task
so the teacher gives a red card and later he
has to write a little reflection but he feels bad
and he cries to the teacher and he says “why
me?”
His behavior was very rude but after that he
takes back with his words.
Finally after all these problems, the class
continues normally. And Luisa Contreras
receives a green card.
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these behaviors are very common when the
As every Friday, the class starts with
teacher starts the class because students before
discipline problems since the teacher enters entering the classroom were playing, so good is a
in the classroom, some students begin to run process in which first the teacher must wait for
around the classroom and this makes that
children to calm down and sit in their own seat to
the teacher stops the class for few minutes follow the lesson well, if children do not sit and
to calm them but she puts on the blackboard continues like that, the teacher must intervene
yellow cards. Then the students see that the telling them everybody sit down, but if this is not
teacher is talking very seriously, they sit
enough, the teacher should give a punishment
down and some of them begin to tell the
that the child feel that he did is wrong.
teacher: “Teacher, I want to participate to get
a green card”.
The teacher must handle what is happening in the
After that the teacher continues asking what classroom, so the teacher can have a control
was the subject that students had to study establishing behaviors rules, for this reason is
last class, many students raise the hands
implemented green card strategy system which
and answer excellent what the teacher ask allow to teacher that the misbehavior decrease
them, instead Fabian which is not interested and the class is positive. With this kind of children
in what the teacher says, he starts playing
is better to talk with him, but this is not enough
with a box that he has on the desk. The
and do not have any solution the teacher should
behavior of the teacher is to ignore him and talk with his parents.
she continues with the class, but he
continues playing, so the teacher stops the
class and she takes the box and put it away
from him, so the child begins to despair and
suddenly he is being quiet and he just down
the head as sad, so the teacher plays with
When children are very excited with some
the Tingo, Tingo ,Tango game and everyone activity, first the teacher must create game rules,
is happy and there is a positive change in
for that the teacher can develop activities
students misbehavior.
appropriately those rules could be the first line
raise the hand to answer any questions or just the
teacher point a child and respond or stand and do
After the teacher is in trouble because she the activity. This is a good sign that the child is
has to do an activity, which one students
engage with any activity, because the child does
have to stand on the seat and go to the
not need to have misbehavior.
blackboard, but everybody wants to
participate and in a specific moment all
children were standing, then the teacher
speaks loud to them “everyone has to sit
In most of the classes in which there was
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down, but I am going to stop the activity”
implemented the Green Card strategy System, it
after that, the children were engaged with the is easier for the teacher to have classroom
activity which consists in several cards with management and have more positive discipline
adjectives, in order to learn new vocabulary .Also the results during the class with the
and make sentences with these new words. implementation were favorable, although during
this class some behaviors are considered as
inappropriate such as play with object or stand in
When the teacher finishes the activity, she the seat.
realizes that there are two students who are
talking with other classmates and do not pay
attention so the teacher places two cards,
one yellow for Jesus Ruiz, and for Jon
Guzman Romero as an advise so they don't When there is misbehavior and this behavior is
do it again besides, in the class of today it is repeated several times is essential that the
evident that children are very excited in class teacher assumes his or her authority toward the
and everybody speak at once, then what the student or students and that if students find that
teacher does is to change the seat of the
the teacher cannot control that situation they will
children.
continue like whole class.
Besides Jon Romero receives a red card,
since he is standing in his chair, but this
behavior is presented during several times,
then the teacher gives a red card again,
although this student doesn‟t pay attention
what the teacher is said and she continue
with the class.
Another disruptive behavior that occurs in
class the same day was with a girl named
Alexandra Gutierrez, who plays around and
does not let to continue with the
class, although this student doesn‟t pay
attention what the teacher told her and she
continues with the class. But before that the
teacher continues with the activity, the
student Alexandra receives a yellow card
and the girl asks to the teacher “why do you
put a yellow card? so the teacher explains
her like that " because you are messing
around a lot" the girl the girl is thoughtful
and she tells the teacher "I do not do it
again" and she sits in the seat.

misconduct affected the whole process of the
class, because sometimes the class teacher
should stop and address these issues, but the
ideal that the teacher should do is try to continue
with the class, this does not mean that the teacher
allows that the child acts this way the teacher
should talk with the child or children of what is
happening, so the teacher can get to solution
without affecting the class. (Bowen & Clark ,2004)

In this case it is advisable for the teacher and
After that the same girl gets a red card to be students to remember the colored cards, since
standing on the chair again, the girl
students must understand its behavior in the
continues and she left the classroom without classroom and the teacher in turn should be alert
permission.
if the instructions are clear to the children, the use
The teacher remembers them the rules,
of this strategy has largely tried to improve the
about leaving the classroom without
environment and also the behavior to have a class
permission.
so enjoyable between teacher and student.
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Otherwise the teacher will return to remind
the children about the cards and the prize
that will be provided to someone who behave
well throughout at the end of classes.
The end of the class has a huge difference in the
After that the teacher reminds students about change that children experience every day,
the cards' colors, but another inappropriate including some students who used to talk a lot and
behavior is presented with two children “Jhon not to pay attention, with the time they were most
Quintero and Jhon Rodriguez” Since they
concerned to have positive class participation.
have a sheet to work in pairs and the teacher
realizes that they are not working because
these students were standing and talking
with the partner who is next. so the teacher
close them and she says doing the activity or
but I will put them a yellow card, so they stop
to talk and begin to do the exercises and the
class environment become more orderly
with a more positive attitude by students.

When the class is over the teacher gives
them a reflection, because there are
behaviors such as talking in the class and
others, which ones don‟t let that the class is
developed normally, also the teacher
remembers them the rules, about leaving the
classroom without permission.
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The class starts at 8:20 am students are a The group (402) is difficult to handle since they
bit rowdy for Halloween. Jhon Sarmiento
have a negative behavior to the participation
gets a yellow card because he does not
during to evidence in some classes, since they are
listen to the teacher, he only play with
excited by the day of Halloween. The teacher all
costume, when he receives that card his
the time must be using the strategy, as this
reaction is surprised just watched the card causes her to have authority over their students
and the teacher just simply puts the card on as in the case of that day which was Halloween.
the board and she continues explaining the But the teacher should be careful because
subject which is a review of adjectives.
children are more excited than in other classes, so
Therefore the class is developed in a good the teacher must remember the children that class
way and the teacher can do the activities, but is class even on Halloween so if someone has
as said before some children have a
misbehave should use the cards, so the teacher
negative behavior regarding the class. Then very likely to develop the class without presenting
the teacher remembers them about the
any time misbehaving .
colored cards. For them it is important to
recognize that the cards are on the window,
but these cards have a role to maintain order
and to measure the degree of discipline that
are occurring in the classroom.

But in that moment in which the teacher is
explaining, all the children want to get out
and play, they don't want to have class, but Although Green Cards system is used in the
the teacher has an activity is to learn the
class, so the teacher maintain order in the
adjectives the teacher put a song and they classroom and tries to decrease the high levels of
have to sing it. Although it seems that
misbehavior she or he also should not take an
children are enthusiastic. But as in any class aggressive behavior towards them, but try to have
other children do not to pay attention to the a direct dialogue establish power to them, they
activity and they who are not motivated to
perceive that the teacher tries to be respectful and
begin to talk with another classmate or they take a cooperative approach, the ability to
starts to play with their pencil or notebook. establish caring relationships with students and
The teacher tells the child "if you do not
she also wants to make a nice class in which
leave the pen you go out the classroom and students are motivated.
you go where the director” while the teacher
says that , the child continues with the same
behavior, then the teacher gives him a red
card, he knows that is a bad card so the child
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leaves the pen, but the students looks at the
teacher because he is embarrassed by his
behavior, he only pays attention to the class.
For example Jeffry Vargas, Jisel Quintero,
Jeson Ruiz Johan Rodriguez are students
who obtain yellow cards, because they are
messing around and did not participate in the
class, just a kid wins a green card his name In some cases children need to be motivated in
is Jeffry Vargas as the teacher feels that he their learning, so they know what they are doing in
has a commitment to the class and
the classroom is a positive aspect that has also a
participated in it all the time.
significant part for them, in case they received a
prize, well if they behave in a proper way, the
The teacher is so excited for him to give a
prizes are very motivating and the teacher can
green card, students are more involved and accomplish this that is different class with a great
participate but not so much that the teacher environment. Besides, the student‟s response will
asks the children the same topic and he
be different, will be more participatory and the
almost always answers well. Every day at
teacher will not have to spend all the time to teach
the beginning of the class the teacher tells the class successfully.
them that if the behavior is good and if they
do the exercises that the teacher asks to do
at the end of the period one of the children
will get a prize so they are motivated to
participate and start saying
“Teacher, I deserve the prize because I have
behaved well”.
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The teacher enters in the classroom and
says "good morning" and they are around
the classroom so the first thing that the
teacher does, is to put the cards on the
board so they can realize that in all the
classes the cards are present.

The teacher in this case when she enters the
classroom should address from them and tell
them to sit in their seat, as if the teacher come
early and make the class while they are not on
their seat, this can cause that class cannot do well
and in turn that children get used to the teacher
does not do anything and they continue annoying.

At the beginning the class, the teacher finds
that there are three students that are
The main thing is that the teacher at all times
speaking out of time then the teacher give a maintain control of the class and if there are three
red card to Jhorman, Manfred, Sebastian
or four children annoying the teacher should not
Rojas and Jhon Guzman, because the
stop the class what he should do about those who
students refuse to stop talking so the teacher are causing indiscipline and try to cry if you follow
tells them "be quiet" but they continue
so good using colored card but if it continues like
speaking out of time so they get red cards. this behavior is to remove them so they do not
Then they are quiet and this time they do not cause disorder in the classroom.
disturb or disrupt the class.

In the case of Luisa Contreras, she receives Sometimes if a class is not well planned it can
a yellow card, because she was standing on also have consequences and influence the
the seat and Laura Espinel obtains a yellow behavior of students and the teacher not knowing
card too, since she is talking during the
that implement activities may lose control of the
class, when the teacher asks her to be quiet. class, the teacher also has the responsibility to
The reaction of both girls when they get the teach within their lesson plan standards of
cards is “teacher, I did not do anything, why behavior which will help improve the attitude
did you give me a yellow card" from the other assumed by the students in the class. When the
two girls just looked like teacher put the
teacher gave the cards to girls, they sat on the
cards on the board and then they just sit on seat, but this does not mean that decrease of
seat.
misbehavior, since other children were playing
inside the classroom.
On the other hand the teacher writes a note
in the notebook to Jason because lately his It is crucial that when the teacher put the rules of
behavior is inappropriate and therefore the conduct that comply because if this is not the
note must be signed by his parents. Likewise teacher loses authority over the students as seen
the teacher gives to Jason a red card. The here that the teacher tells Fabian if it continues to
child doesn't say anything the teacher look at behave so that she will put a note for their parents
him and she writes on his notebook so his
to sign, so that the misconduct continued like that
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parents sign it.

the teacher let to see what she was talking very
seriously the child's response was accepted here
Finally after all these problems happen, the was a clear example of how strongly the teacher
class continues normally, so the class is
can reduce considerably the discipline of a
dynamic as some children are cooperative classroom.
and they are interested most of the time.
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The class presents some problems
In these cases when teachers use strategies that
because in the case of two students named may help decrease discipline he or she must know
Manfer Faternina and Jhon Quintero who
very well which will be the function of that strategy
obtain a yellow card, because they do not
and in turn make it known to the students,
start the class in silence, for this reason the because in some cases the strategy is not
teacher puts the cards, to make them realize effective because neither the teacher handled well
that in the classroom there are behavior
or not strategy explains to students that this
rules and with those cards can control that strategy is.
behave. Then those children when they
watch their name on the board they
immediately go their seats.
It not only that the teacher made his class is also
Also while the teacher is explaining, two
good that the teacher creates an environment in
students are not in their seats, then they are which students feel good, the environment also
not paying attention, after that one of them plays a vital role in student behavior, since if there
started playing with the pencils that they
is noise something students are distracted and do
have on the hand, The teacher takes the
not let them concentrate on activities can cause
pencil she tells them "if you do not pay
indiscipline. So the teacher must have a good
attention to my explanation I do not return to manage of space of the classroom to provide
explain and I do not return back the pencils" good classroom environment.
then the children are silent pay attention to
the teacher and they encourage to
Although this child has more misbehavior and this
participate.
behavior affect the interaction with his classmates
and that they away from him. for this reason it is
But there is a particular child, his name is
necessary that the teacher made Fabian activities
Fabian who is presenting serious disruptive in which to interact with others and that he too
problems, these problems are evidenced
does not feel rejected by others, perhaps with
such as he never is sitting in class, almost
such acceptance by other children Fabian can
always he is out of seat, also he never pays change their behavior.
attention in class he is rude with his
classmates. Unlike other children the
teacher is firmer with Fabian because the
problem is that it is very hyperactive and
easily distracted during all classes.
In this case when the teacher puts punishment on
students for their inappropriate behavior is
In addition this is the last day in which the
essential that the teacher knows how to put
teacher is making his class and last days the punishment on students without these affect or be
students also have class, but although he is detrimental to student behavior and instead of
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the final presentation there was a problem improve behavior, these punishments can become
with Fabian who did not want to do anything to be a negative aspect for the class.
so the teacher could not help Fabian and she
says that it is necessary to put a note in his
notebook to his parents and she does it, but eventually all students realize that having a good
Fabian reaction is that he just look at the
disposition can change the tension generated
teacher and say nothing when the teacher inside a classroom and that with good behavior
puts a note his parents. The teacher
too at the end may bring good things as prizes
the teacher leave him because she has to
which motivate them to change the negative
follow the activities planned at that time
aspects. It is not just that the child gets a prize,
wanted to help students to paste the images but that to use of the Green Card Strategy System
that the teacher brings on the blackboard
try to improve of negative behavior, they
understood or it is better that they made a
For this reason the last class in which the
reflection about behavior through GCS and that in
strategy is applied, Fabian receives a red
all classroom there are rules which ones can
card, it is because the teacher see that he
improve that classes have a positive environment.
speak out of time and does not care in any
activities, then when the teacher made
various activities, the only thing he does is,
to draw on his notebook and annoy his
classmates. after the teacher gives the prize
to the child who has a behave well in a class
all his reaction is surprise and the teacher
said "that he deserved this prize"
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